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This repor* describes the aesthetic education
project, which embraces a concaptual stiucturae, a perceptual approach
to dearning, and beiief that aesthetics can be inculcated into the
+caching-learning process. The prcject's doal was to develop an
sducational base and requisite expertise so that teachers can
organizs an aesthetic oducation curriculum. For its concuptual
strycture, the project implemented concepts, strategies, and
avaluation based on the Califoxrnia State Art Education Framework.
Fifty participants incJuded el:mentary teachers, juaior and senicr
high art teachers, principals, art consultants, a susic zpecialist, a
resource: teacher, university professors, and community agency people.
The project's progran was organized around three phases over 18
months. Phase one was program planning and development of an
.1esthetic 2ducation seminar for teachers. Phase tvo was the six-weak
ingervice teacher senipar that included discussion, laboratory work,
curriculuuw development, and materials review. Phase three was
cla ssroon implementation of sealnal outcones for the 3375-76 scheol
yeaTr- Iwvaluation techniques included the Aesthetic Iye Inventory,
interviews, rating scales, wenitoring reports, teacher logs, and
oxperience descriptions. Also, a profile of participants was prepared
for project evaluation. Fiandings revealed significant gaims in
par ticipants! abilitics to use the concoptual structure anrd
perceptual techniques. It vas determined that the structure does
provide a basis for teaching children abecut art. (Author /ND)
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ARETRACT

This project was based on an aesthetic cduent Ton pesition - cve Phat embapeed

A concepiual sGiuycinie, a pesceptual approach o legaening amd o helbaef i
smbedding this in o reachine=learnlny process,

The project poal was to dovelop ar odueational base and the vequisite oxporti
whieh witl onable reachers o develop acotherico edocation curclenlum with aceon-
pany ing striategies and irstroctional materials for work with chibdren in Achiood
and non-gchool situatious.

Through detfined objeetives, this project lnplemented concepts, stratepies and

evaluation that had practical application in the teaching=learning situation -

J

required by the California State Art Education Framework.

A total of Fifty school and non-school participants representing elementary
clagsroom teachers, junior and senior hich school art teachers, principals,
art consul tants, a music specialist, a resource teacher, university profe:
and communlty ageucy people were Luvolved. This group represented fifleen scehool
districts, three universities, one parochial school in the Los Angeles Catholic
Archdiocese, and nine coumunity apencies in the Los Angeles Councy as well ag

one school district [n San Bernardine Countwy.

HO7s

The project program was organized around three phases cncompassing an eiphteen
month time span. Phase one was program planning and development of an aesthetic
cducation seminar held during the summer, 1975. Phase two was 1 six-weeks in-
sarvice seminar designed to increase teacher knovledge of and competency in

working with aesthe education. Activities included discussiors with consultants,
visitations to muscums, galleries and communjly centers, laboratory experiences,
development of curviculum, and review of instructional materials. Phase three wias
clagsroom implementation of seminar outcomes by participants scheduled Erom

October 1975 through May 1976. Activities involved testing individual approaches

in the classroom or in other lea sveloping informal asge:
of approaches, and use of . .is information to modify and/or extend pupil exper-
iences. Five workshops wero scheduled during the year to assisl teachers with
{mplementation. Additioual assistance was provided through on-site visitation.
Evaluation techniques included: ' . Aesthetic kye Inventory, intervicews, ritling
scales, monitoring reports, teacher logs, and "peak experience' descriptions.

In addit;on, an Aesthetic Eye partficipants profile was prepared as an aid to
overall project evaluation.

1ing situations, d G L

The findings revealed significant gains in parcicipants' ability Lo use the
property systems and aesthetic perception techn:que in encounters with sericu:

and popular works of art. Participants learned to describe aesthetic expuericuce
more objectively and specifically. They acquired arguments im support of acsthetic
education that were embedded in the process of learning to use the aesthetic
perception technique. Given training and practice, school and community agen.
personnel can plan and implement aesthetic education programs based on uan aes-
thetic perception approach. While there will be variations in interpretation.

the structure when adopted, does provide a basis for work with children that o

be used with confidence.
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LCENOWLEDGERENTS

The festhetbce Fye Project repert descrlbes an appenach and summarizes work
With a sroup of sehonl and non-school people on aesthetic education. The study
developed from recognlzed needs of children and the inspiration and scholarship

of Professor Harry 8, Broudy. The National Endowment for the Humanities and the

Ditice of the tos Anpeies County Superintendenc 9f Schools provided grant [und-

ing sunport.

flirongh etforts of parcicipants, a bogloning comnitment to teachervs and chilldren
wiis realized.  Thely ifnquiry into the conceptual structure and aesthetic per-
ceptual approach; theily need for practical translations of aesthetiec perception
comeepts and a willingnesg to experiment in a variety of teaching-learniung
dituatfons pave the study richness and vitality.

e following schooi districes, universities, and community agencies contributed
support threngh their cooperatlon and encouragement to participants:

ARG Unifitad California State University at Los Angeles
Alhambra Cicy California State University at Northridge
Arcadin Unified Loyola Marymount University

Compton Unif ted Los Angeles County Museum of Art

Centinela Valleyv nion Los Angeles City Municipal Art Gallerw

EL Monte City Barnsdall Junior Art Cenzer

[.La Canada Unified Rio Hondo Area Volunteer Center

Lawndnle Self Help Graphies

Little Lake City Arts in Actlon

Los Angeles Unified Downey Musecum of Art

.oz Niptos Los Angeles County Parks and Recrantion
Montebello Unified Watts Towers Art Center

Pasadena Unified Los Angeles Catholic Archdiocese

Rowland Unified - Yucaipa School District, San Bernardino Countvy

S$anta Monica Unified

Appreciation for assistance in programming and computer applications is expressuod
to Earl Owens and Tony Corona, Division of Program Evaluation, Research and Tupil
Services, Office of the Los Angeles County Superintendent of Schools.

The Project Staff
August 1975
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CHAPTER [

CONFRONTING THE PROBLEM

The Aesthelic Eye Project is based on an aesthetic education positlion —-- one
aces a conceptual structure, a perceptual approach to learming, and

that embs
a belief in embedding this in a teaching-learning process. The position grew
out of discussions with Professor Harry §. Broudy who formulated a theory and
an approach for werking with the learner,

This project, a& an experiment, was intended to translate Broudy's broadly con-
ceived position into applications that would help teachers become more competent
in the area of aesthetic education. And, from this experience, the natural
extension for teachers would be to carry on an experiment with children.

The goal of the project is to develop an operational structure and the requisite
expertise which will enable teachers to develop an aesthetic education curriculum
with accompanying strategies and instructional materials for work with children
in school and non-~school situations.



The Aesthetic Eye Projece
Page 2

What Gave Rise to the Project?

The need for this project emeyged from problems and issues related to cyrrent
educational developments. The Los Angeles CountyArt Education Council, con-
posed ol art education professionals representing fngtitutions serviuyg the
1,005,389 students In Los Angeles County, grew concevned that the fostering
of aesthetle education in the schools was belng neglected.

While there was rhetorice that supported the teaching of aesthetic judgment in-
cluded in official publicatiomsof the State Department of Education, there was
Ilictle help avallable for the classroom teacher faced with teaching children
this difficult area.

There are available few sugpested concepts ur structures for the development
of aesthetic judgment or any of the other components to serve as curriculum
content for achieving learming outcomes. The usual approach tends to assume
that school districts have art consultant expertise to assist teachers with
this dimension of curriculum development. Yet, current personnel reports
reveal that only fourteen out of eighty-two school districts in this county
have art consultants, While seventy-one school districts within this county
have identified district-level contact persons for art programs, seventy-six
percent of these people represent district administrative staff. Only one
percent represents a classroom teacher. This obvious lack of adequate help
for teachers working with zesthetic judgment appears to mitigate adequate
development of aesthetic judgment in the clagsroom.

In addition, the subject area itself remains a problem. Content and its organi-
zation, strategles for instruction in aesthetic judgment and choices among
premises are elusive and controversial among educators., Although some regearch
has been done on children's preferences in various art media, especially in
nusic and the wvisual arts, much less has been learned about the formation of
standards for such preferences. The tendency in both institutions of educa-
tion and children's museun programs has been to treat aesthetic judgment under
the traditional rubric of appreciation. Enjoyment, knowledge about the artist
and the historical styles and settings in which works of art were produced

are elements often stressed in such instructional programs. Such knowledge

igs eminently worth teaching, but it often results in pupils feeling obliged to
adopt ulcritically conventional standards. Whether or not they discern the
qualities that have earnmed recognized works critical approval remains problem—
atic.

Because these conditions exist, the Los Angales County Art Education Council
jolntly sponsored with the California Art Education Association two meetings in
May 1974 with Dr. Harry 5. Broudy in which agsthetic judgment was discussed under
the broad concept of aesthetic education. As a result of these discussions, the
Council recommended that a proposal be developed to allow for indepth study and
experimentation with aesthetic education and its relationship to aesthetic
judgment.

The Proposal as a Response to the Problem Conditions

With the difficulties of selecting a stance From which to develop a program, the
project chose to take Dr. Broudy's work as a starting point for the program which
was to follow,.

ERIC 10
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The starting point for the definition that was to emerge as the focus of the
techniques learned durlay the gummer gseminar and activities of the project pro-
pram was a distinction between preference and judgment., While many propramg
seemed to take enjoyment ltself as the sole standard of aesthetic judgment, the
project songht Lo aetablish o clear difforence berween [Hkjug o work ol art snd
giving reasons for judging it to be good art. The goal in teaching for acsthetic
judgment was to be nuthenticity combined with objectivity. By helping the pupil
to ceive art objects, or any object for that matter, as an artist does, a
nece ry (albelt not a suffiecient) preliminary for authentic-objective judgment
Is provided. The perception is the pupil's own and therefore authentic, but

the norm by which 1t is judged is a mode of perception distinctive of those who
create works of art. The proposed design was adopted as one that can be taught
to and learned by the normal range of pupils.

The Educational Approach of This Project

The major organizing concept for the project was aesthetic education as defined
by Broudy. He views aesthetic education as the development and refinement of
aesthetic perception. Briefly stated, the process consists of helping the pupil
respond to the appearance of objects in a given medium in terms of its:

a. Sensory properties (tones, colors, textures, etc.)
b. Formal properties (as involved in composition, design)

c. technical properties (modes of production peculiar to a given medium)
d. Expressive properties (properties by virtue of which the object con-
veys human import via an image or patterns of images. Expressive
properties range from such qualities as sharp, flowing, rough, to
cheerful, tense, strong, restless, to sad, gay, serene, to noble,

sublime, awesome, regal, etc.)

Emphasis on early stages of instruction is on properties a, b, and ¢. Class d
is highly subjective, yet if careful attention 1is paid to a, b, and c, there

is less chance of using the object as a trigger to ldeosyncratic interpretation
or to fanciful projection of inner states to the work of art.

In other words, the process tries to be true to the way painters, composers,
poets organize their materials to produce objects that convey human import by
means of images. It was helpful therefore, to have working artists demonstrate
their methods of work. Experimental work done by Broudy and some of his
students had Indicated thai the "skills of impression" or of artistic perception
can be taught to persons who have no special talent for artistic production.
Some opportunity for experimenting with various media has also been found help-
ful in the teaching of perception.

Perception of itself is not taken as equivalent to aesthetic judgment, although
it is a necessary prerequisite for authentic judgment. For an informed critical
judgment one must undertake some study of style, history of art, and the litera-
ture of criticism. This can be done with teachers, although it requires con-
giderable time. The idea would be to introduce the program participants to

the dimensions of aesthetic judgment, and provide what practice time would allow.

As one way of doing this, critical essays of particular works of art would be
compared with those works to see whether the critic's analysis in terms of the

11
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four types of aesthetic properties dlscussed above can be discerned and accepted
by the student, Some practice would be given in writing alternative critiques.

Underlying this approach to aesthetic education is the belief that its primary
conl in o to improve the student's abflity to perceive yorks of the fmrpination
and that this is a mode of experlence that can be distinguished from intellectual
and practical ~otivity. '"Perception," according to Broudy, "is a kind of know-
ing, but it i not identical with sclentific knowing. It Is emotional but
emotion recalled in tranquility, it is meaning but meaning presented in an
image." "...all aesthetic experiences involve perceiving a metaphor or analogy,
i.¢., a non-literal communication of significance."”

If D. W. Gotschalk's characterization of the aesthetic object as one "interest-
ing to perceive' is apt, then teaching for aesthetic judgment comes to under-
standing what makes an object interesting to perceive imagination or imaginative
perceptlion. '
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CHAPTER II
PROJECT DESCRIPTION
This chapter reports on the variety of personnel involved, presents a des-
cription of the program and of plans developed to assess various dimensions
of participation.

The Selection of Participants

One of the primary tasks of the Los ingeles County Art Education Council, the
group which initiated the Aesthetic Eye Program, was to aid in identifying
personnel who should be invited to participate in this venture. It was decided
by the Council that the experimental nature of the proposed program required
involvement of personnel who had demonstrated expertise and who would, there-
fore, be in position to focus their attention on applying insights and utilizing
materials which the program was to offer.

A letter was gent to those recommended ro ascertain the level of interest (see
Appendix A). School districts and community agencies were contacted. Several
names were submitted for participation and the selection of participants was
made utilizing the following criteria.

a. Worked with a group of children, youth or adults over a sustained
period of time,

b. Expressed willingness to develop a curriculum plan during the
semlnar for use in teaching-learning situations.

¢. Expressed willingness to institute and evaluate a curriculum plan
during the school year 1975-76,

d. Written commitment by participant's employer (school district),
institution or agency to participate in implementation activities
during the school year 1975-76,

A roster of names was put together of those who could attend the orienting
gseminar which was rescheduled from July 21 to August 28, 1976. The groups
were selected to represent a cross-gection of schools, museuams, and community
agency personnel which is somewhat unique in the annals of inservice education.

A Description of Participants

A total of fifty participants were involved in the project and are representative
of fifteen sgchool districts, three universities, one parochlal school in the

Los Angeles Catholic Archdlocese, nine community agencies in Los Angeles County
and one school district In San Bernardino Couunty,

13
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Table One
Categories, Numbers and Percent of School and Non-School Participants

Participant ~ Grade Level or Program _Number Percent

Public school personnel:

classroom teacher Kkindergarten through third grade 12 4
classroom teacher Grade four through six 6 12
art teacher Grade seven through eight 5 10
art teacher Grade nine through twelve 8 16
music speclalist 1 9
resource teacher 1 2
art consultant 2 4
elenentary school 2 4
principal
Ry Y 14k
College and University
Art Education Teacher Education 3 6
faculty
tetal __________ ____ Ty TR
Museum Docent Los Angeles County Museum of Art 2 4
Los Anpeles City Municdpal Art 1 2
Gallery
tetal _____________ T T T e
Communlty Agencles
Rio Hondo Area Volunte: - Cenler 1 2
Self Help Graphlces 1 2
Arts in Actlon 1 2
Barusdall Junleor Arts Center 1 2
South El Monte Craft Center 1 2
Watts Towers Art Ceuter 1 2
Dowuey Muscum of Art 1 2
Total - - ] e
TOT AL 50 100%

participants differed greatly lu thelv professlonal backgrounds, In the arts
in geweral and the visual arts in particulav. They ranged [rom cladsroom
reachers whe had one or two courses in the artse, art teachers vith master
degrees in art, to a professor with a doctovate in art cducation.

The museum doconts and community agency groups reflected some variation in
eduentional background {n art but had constderable expertise in this arvea. For
examp le, one was an administrator-nun who was sponsored by her order to estab-
ligh and maintain an artlat run workshop ror all age groups within the Mexfcan-
Amerlean barrio of Fast Los Augelea. Another admintstored a community orfented
program called "Arta In Acclon.' Another - a nationally known seulptor who
has become director of the Watta Towers Art Center.

14
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Whatever their institutionmal affiliation or grade level assignment, participants
did appear to have some things in common: an interest in or curiosity about
dealing with the problems of developing the aegthetic sensibilities of their
students and a commitment from theilr respective agencies supporting their parti-
cipation., This commitment included support by educational institutions through
provision of release time so that participants could attend five workshop sessions
held during the 1975-76 school year (note these sessions in Figure 1).

As can be Inferred from the above listing, the personnel who were to be involved
in the Aesthetic Eye program were indeed a divexse group, ranging widely in terms
of both background and vocational responsibilities. This range of participation
proved most effective and efficient in light of idemtified needs and new concepts
of community involvement in teaching-learning situations.

A Description of Implementation Sites

Descriptions provided by the school personmnel who work consistently with the same
group of children over a speecific period of time indicates that four thousand
children and youth were involved in study programs at the classroom level. The
ethnic representation is broad with roughly fifty percent of the school popula-
tion Mexican-American as designated by Spanish surname, twenty percent blacks,
twenty percent anglos and ten percent orientals. The socic—economic levels of
these groups estimated from teacher information indicates a range from low to
upper middle class groupings. In the lower class group, a rnumber of children are
in the Aid to Dependent Children classification.

Accurate population data from museum docents or community agency participants
were not avallable because they work vwith groups of varying sizes over brief
periods of time. They did, however, vork directly with children or with adults
in trainimg programs from all parts of the city and county,

Project Description and Activities

One intent of this project was to implement the development of comsistent pro-
grans of acsthetic education in Los Angeles County.

The program was organized around three phases encompassing a [ifteen-month time
span. Flgure 1 presents a chart of this program, Phase I was program planning
and deve lopment of an aesthetdic education seminar held during the summer, 1975.
Phage 1l was a six-weeks insexvice seminar designed to increase teacher know=
ledge of and competency 1n working with aesthetic education. Phase III was

¢ lassroom lmplementation of seminar cutcomes by participants scheduled from-
ODctober 1975 through May 1976.
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Structuring six week seninar,
selecting topics, consultants,
evaluation strategies.

Week 1
General orientation.
Written pre-test.

Week 2

Harry §. Broudy
Presentations/discussions.
Participant artist resource.
Small group activities,

Week 3

Harry §. Broudy
Presentations/discussions.
Participant artist resource.
Small group activities.

Workshop 1 = Oceober 10, 1975
Total group and job-alike
digcussions.

Workshop 2 -~ November 14, 1975

Sharing experimental activities.
Selecting instructional material.

Workshop 3 - January 8-9, 1976
Harry §. Broudy
Presentations/discussions.
Participant sharing
experimentation,

Workshop 4 = Mareh 12, 1976

Developing strategles for using

{nastructional naterZals,
sharing experinentation

Workghop 5 = May 14, 1976
Sharing experimentation,
planuing for ongoing
implementation,

Collectlon of
major idea papers,

Teacher-to-teacher
currieulum approaches.

Figure 1

PHASE |
Three Day
Planning Session
June 10-12, 1975

\SE IL
$izx Veek

Sumner Seminar

Inplementing
Aegthetic Eye Praogran
September 1975 = June 1976
Five
Workeshop Sesalions
Revieying = Orienting

Disaeninat iom of
Findings and Materials
cf Program

Informing the field through

visual-oral-written presentations
fladings

about the procedures ar -
of program.

16

Model of in-
gerviece program

Harry S. Broudy:
developing basic¢ insights,
fundamental considerations.

Week 4

Consul tant presentatins
and discussion.

Job alike groups.

Week 5
Consultant presentations
and discussions, small
group activities.

Heek b
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PHASE 1, PLANNING SESSION

The planning committee was a group of scheol and non-school people. An initial
premise in formulating this project was thar aesthetic education was not the
sole perogative or rasponsibility of school people. Many community agencies
have taken responsiibilities for establishing arts prcgrams for children and are
concerned about strengthening aesthetic education concepts in thelr programs.

By combining efforts of these groups, it was felt that a more effective approach
could be established.

Operating from this premise, the following criteria for participation and cate-
gories for representation were established. Planning committee members:

a. must currently be working with pupils and/or teachers at
elementary, secondary, college or university levels, or in
community agencies.

b. evidence genuine commitment to this project through willingness to
study preparatory materials in aesthetic education and assume parti-
cipation responsibiljities,

c. willingness to arrange necessary time schedule for participation
in planning.

The planning committee consisted of the following representative groups:

two Los Angeles County Art Education Council members

a member of a local university art education department

a general elementary classroom teacher

a secondary art teacher

a member of a non-school community agency \

the project director, Office of the Los Angeles Ccunty
Superintendent of Schools

tvo seminar staff members

Dr. Harry S. Broudy, major consultant, met with the planning committee on tiree
consecutive days. The objectives of the planning session were:

a. to plan specific content for a six-veeks summer seminar that would
enable participants to increase teacher campeténcy in working with
aesthetic education.

b. to make recommendations for the organization of the seminar.

To accomplish the obove objectives, the plauning commiitfea did the following:
a. reviewed specified objectives and identified requisite course content,

strategles, and time schedules for accoumplishing objectives during a

six-weeks (90 hours) period of study.

b. made recommendations regarding the selection of seminar personnel,

17
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c. suggested methods for periodic assessment of participants' progress.
in seminar situations,

d. reviewed and made recommendations regarding a time schedule for dis-
seminating seminar information.

PHASE 11, SUMMER SEMINAR

A six-weeks summer seminar was conducted with fifty participants. It began on
Monday, July 21, 1975 and concluded -on Thursday, August 28, 1975. Participants
attended sessions for three hours a day, five days per week.

The seminar was staffed by three staff members, the project director and con-
gultants. Consultants were selected from four content areas: (1) aesthetic
education, (2) studio and per forming arts, art, (3) curriculum development and
(4) evaluation.

While the central focus was on aesthetic education, some applications were made
to other represegtative disciplines in the humanities to help participants
broaden and extend their knowledge of aesthetics.

The participants worked mainly with the aesthetic education consultant and staff
nembers. Discussions with artists, other professionals, and a curriculum con-
sultant were on a short-term basis, a day or two, depending upon group needs.

The seminar was organized around four major objectives. They are presented here
in two groups with their related activities. It was understood that these would
not be treated as independent units in program development. Rather, they would
be integrated in classroom strategies and instructional materials for practical
application with learners.

Seminar Objectives = one and two!

(1) To develop knowledge about the mature and unique characteristics of
aesthetic perception and judgment.

(2) To make application of knowledge about aesthetic perception with
serious and popular works of art in formal and informal environments.

Seminar activities - participants were actively engaged in the following:

a. discussions with aesthetic education consultants to develop knowledge,
clarify terminology and identify key concepts related to aesthetic
education.

b. reading selective writing on aesthetic education and related flelds.

¢. vlsits to museums, galleries and community centers with aesthetic
education consultant, staff and/or independent study.

d. talks with artists in studio situations to gain sone understanding of
the artists' aesthetic perspective.

talks with collectors and other professionals, a jazz musician, for
example.

m
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f. making written critiques from independent study of serious and popular
works of art.

g. experimenting with selected art media in a non-technical way.

h. reviewing and using films, art reproductions, colored slides, photo-
graphs of art objects and other media.

Seminar Qbjectives - three and four

(3) To develop curriculum instructional materials and strategies that
can be tested with pupils in various learning situatioms.

(4) To explore and develop some methods of assessing the attainment of
aesthet ic perception and judgment.

Seminar activities ~ participants were actively involved in the following:

a. formulating a group.of objectives and concepts appropriate to parti-
cular age levels to be used as structure for aesthetic education
curricalum.

b. ddentifying specific strategies for helping students acquire knowledge
related to aesthetic perception and judgment using the four aesthetic
properties framework.

¢. organizing objectives, concepts and strategies to initiate and develop
a consistent program of instyxuction.

d. reviewing and selecting visitation situations for pupil interaction
with serious and popular works of art.

e. examining, selecting and developing instructional materials to use in
clarifying and extending learners' aesthetic understandings.

PHASE TI1, CLASSROOM IMPLEMENTATION

Each seminar participant developed an aesthetic education curriculum plan for
use with students in their teaching-learning situation. TImplementation was
considered a process of making careful observations of pupils’ responses to
the learning situation, assessing the quality of achievement, and using this
information to develop curriculum alternatives that modified and/or extended
pupil experiences, This project phase was designed to support this kind of
experimental approach and offer guidance in implementing each participant's

.curriculum. Materials were purchased and organized for presentation to chil-=

dren and each participant went away with a proposal for work to be carried
out during the achool year.

The project director and a part-time consultant, who participated in the seminar,
visited the vardous sites during the year. They assisted teachers in making
applications in terms of their individual teaching styles and observed the
implementation of a participant's curricula.

1Y
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In addition, five full day workshops were held during the year on regular
teaching days. The content and processes for these workshopswere organized to
help teachers (1) extend students' levels of learning aesthetic education con-
cepts, (2) share and examine curriculum materials, teaching experiences and
assessment processes and (3) provide experiences that would increase teacher
knovledge of and competency in aesthetic education.

Implementation objectives:

a. To assist participants in utilizing newly acquired concepts and
evaluate the effectiveress of project based curriculum and instr. '--nal
strategies in various learning situations.

b. To conduct five inservice workshops to extend the development of aesthetic

ment.

Approaches to Evaluation
The approach to assessment was both formal and experimental. It was designed

to study the abilities of participants and students to internalize and use
aesthetic properties in perceiving and judging serious and popular works of art.
It focused upon the development of techniques that would be used with seminar
participants and also serve as models for use with children. The evaluation
criteria were the project objectives and processes involving the four types of
aesthetic properties. These approaches and their relationships to the existing
and implementing phases of the project are presented in graphic form in Figure 2
and the specific plan is outlined.
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Figure 2

51ix Week
Orienting Seminar

July 21 - August 28, 1975

raﬁdﬂﬁig sal pl ing of paf—

ticipants te aszcertain cur-

rent veactions to seminar
proceedings.

Implementing
Aesthetic Eye Program
September 1975 - June 1976
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At end of seminar and after
eight months of implementation,
ascertalniug reactions of par-
ticipants to major elements of
program.

Unobtrusive measures: examining
records of attendance and the
extent to which available
materials have been utilized;
analysis of "peak experience’
statementz, and interest in
gerving a pilot center,

Asgessment by participants
of their own programs using
a variety of measurement
techniques i.e., pre-post
tegting and content analysis

of pupil responses.



The Fvalyat fon Plan

Objective

_ hgsegsnent Process

~Criterion Neasure .

PHASE T, PLANNING

To plan gpecific contant for a
gix-weeks summer seninar that
will enable participants to in-
crease teacher competency in
working vith aesthetic edu-
cation.

To make recommendations for the
organization of the seminar,

PHASE I7, SUMIER SENTMIR

To devalop knowledge about the
nature ard unique character-
istics of aesthetic perception
and judgment.

The committee, consultant and project staff
developed a plan for the surmer semindr,

The Aesthetic Eye Inventozy vas admin-
istered on a pre and post basls (First
and last veek) to all gendnar parti-
cipants.

A report vas prepared that delineated
the sumer seminar plan and sumarized
reconmendations.

A schedule was developed which specifies
the consultants, content aress and
activitdies.

constructed neasure consisting of five
written responses defining agpects of
aesthatic education (part one) and five
written responses to five different

art forms (part two),

I part one, the Individual was asked
to deflne key concepts as indicdes of
the extent of aesthetic perception
tyalining knowledge. The specification
for thls part of the measue wos that
the individual would evidence an in-
cregsed Frequency of aesthetic concept
labels and the relationghips among
then.
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Objective -~ ] howesoment Process Criterion Neaswre

To make application of knovledge - In part two, the individual made single
about aesthetic perception with word and other written responses to
serious and popular vorks of different art images projected for a
art in forms] and informal three ninute exposure on a screen, The
environments. specification for this part of the meag=
ure vas that the individual would move
from subjective, ambiguous responses
to objective, specific responses and
would extend the range and number of
aesthetic categorles and the relation-
ships among them, Mean gain scores
were caleylated for the group.

A randon sample of fifteen participants who  Interview protecols were daveloped and
received fnstruction were intetviewed during  used with participants to agsess

the second and f1fth week of the seminar, effectiveness In achieving seminar
objectives,

A Seminar Assessuent Forn was adninistered  The Seminar Assessment Form, a locally

to all participants on the last meeting developed five point rating scale, vas

day, enployed to assess six components of the
seminar: (1) consultants' presentations,
(2) Dr. Broudy's presentations and dis-
cussions, (3) other total group activities

(4) small group activities, (5) auxiliary

| activities and (6) organization,

The specification for this measure was
that over 80% of participants' ratings
on these six catagories would be ahove
a mean of 3.0, The total seminar
actlvities mean rating would also be
ahove 3.0, A section for reporting
comments was summarized.
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o record the progress of this
roject ag an example of Lnquiry
ato aesthetic education

A Past Semdnar Awavuqm'n liorm wis adminlse

Loped Lo ] ot fpnt e Juir rly the (ool

Hay workahop,

A carrientum plan wa developed by each of
thie £11ty seatnar partlelpants, AL plai

w1l be exanined by project stalf,

Partictpauts developed Informal Instruments
Lo negsure the achetvement of curriculum
objectives.

puring the seninar the staff malutalued a
log to docunent (a) datly activitles, (b)
procedural modifications and Ehiﬂg&% and
(¢) weaknesses and strengths In program
development.

Gata colleetiony were made of visual wnd
audio records and partlcipants' products.

The Doyt Seminar hagegsment Form s tged
fo asevrtaln the pﬂrllriplﬁ! noanneans

aent of the slx wecks experfence alter
working for elpht wonthg In the teaching=
Jearning situation, A sunmary of these
regponges Wi made.

fach corrlenum plan was (1) dﬂVéJGpt€
for specitie ape level{g), (2) wiilived
aegthet{c properties as content, process
and teaching strategles and (3) containg
an nfornal technlque for agsessing
achievement of objectives,

lach document wag examined utillzing
a gpeclfied criteria,

Informal instrunents were sritiqued by
project staff, using criterla of teacher
designated success n achieving objective,

The log and other products such a
slides and Lape recordings, products
produccd by participants, and summary
reports were organized ag documentation,

. I T i
Visual and audio records and participants
peoducts werc organized for nse s
digaemination information.
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A qoggnent Process

~ Criterion Measure
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Visltatfon Report Form was used by the
project dllU(tﬁT and consultant to monitor

To sl participants oo
newly acqufred coneepls and
[ baged

the efl clagsroon fuplenentation,
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bt ions
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A "Peak Experience” Form was completed
by each of the fifty scminar participants.

A Project Assessment Form was completed
by each of the fifty seminar participants.

The Visitation Report Form, a locally
developed rating scale, vas used to
asseag (1) display of aesthetic objects
in physical environment, (2) evidence
of development of property system and
(3) evaluation of pupil growth.

The specification for this measure was
that over 60% of participants' ratings
of these three areas would be above

a mean of 3.0,

The "Peak Experience” Form, a locally
dEVElQpEd instrument, was used as 2

neans of collecting information on an
activity that the participant perceived
as highly successful in furthering
his/her objectives in working with child-
ren. A sumary of this documentation

was made.

The Project Assessment Form, a locally
developed instrument vas employed to
collect data on (1) summer seminar
describe’ in Phase 11, (2) workshop
neetings during the year, (3) implemen-
tation in the classroom or other learning
situations, (4) effects beyond implemen-
tation and (5) individual plans for con-
tinaing work on aesthetic education.
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_ Assessment Process

_ Crlterion Measure

it

To conduct five inservice workshops
fo extend the development of
aesthetic education curriculum,
{nstructional strategies, and
materials and assessment.

The project director monitored inservice
sagefons conducted for participants. Those
attending signed a register.

A Horkshop Assessment Form was adninis-
teced to all participants during the

final workshop meeting.

Records on the attendance of ingervice
zessiong were maintained as documen-
Lation.

The Workshop Assessment Form, a locally
developed five point rating scale, was
wsed to assess the various activities
that were included during five workshop

The specification for this measure was
that over 607 of participants' ratings
would be above a mean of 3.0, The total
seninar activities mean rating would
also be above 3.0,
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Dissemination of Pruject Results

Disseminabion was viewed as an 2ussentlal means for sharing information, pro-
cedures and findings that could be used to provide classroom teachers with some
practical examples of possible approaches to aesthetic education and to assist
those who have responsibilities for establishing inservice educaticn programs.

Dissemination (u‘ective

(5) To record the proyress of this project as an example of inquiry into
sesthetic education.

Dissemination activities - project staff were actively involved in the following:
a. Maintained a log to document (1) daily activities, (2) procedural
modiiications and changes and (3) weaknesses :nd strengths in program

development.

b. Summarized and reported participancs' evaluations of the effectiveness
of project activities.

¢. Utilized media such as slides and tape recordings for visual documen-
tation.

d. Cullected examples of participants' products developed in the seminar.
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CHAPTER II1I

IMPLEMENTATION AND ASSUSSMENT

?rogram content, a developmental sequence of events, and time schedules for
working with participants were delineated for each phase. The following dis-
cussion of implementation and assessment is reported in relation to each of these
phases.

PHASE I, PLANNING SESSION

serving as consultant. Its major responsibility was to achieve the follwwving
objectives:

a. to plan specific content for a six-weeks summer seminar that would ecnable
participants to increase teacher competency in working with aestheric
education.

b. to make recommendations for the organization of the seminar.

In the initial planning committee discussion of project goal and objectives, a
decision was made that shaped the plan of this project. It was recommended that

the study ¢. Dr. Broudy's conceptual framework and perceptual approach center

upon visual arts rather than all the arts, i.e., music, dance, drama and literature.
It was also agreed that some presentations and demonstrations be made from other
arts to illustrate other applications of this framework and approach. The
rationale for this decision was that the pruject was experimental. It seemed
advisable to set this limitation to facilitste the study of the inservice approach
and assessment with participants.

As discussions proceeded, six general guidelines were developed that sharpened
the focus of the group and suggested working procedures. These guidelines included:

a. provide opportunities for participants te learn to perceive in the
mode of the artist,
b. develop terminology so participants could articulate aesthetic education

concepts.

use diverse media, i.o., works of art, slides, films and the environment
as instructional material to illustrate ideas and practice working with
the conceptual framework.

0

d. work with the impact of the popular arts in people's preference, choice
making and judgment as a means of illustrating how aesthetic cues are
used to exert influence.

e. work with the concept of form since it is highly significant to the
artist and is a difficult concept for some people to understand.

involve participants in activities that enable them to learn from direct

]

experience.
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These guidelines gave the committee direction for thinking specifically about

the selection of seminar activities and lead to '1e development of two documents.

A Seminar Content Form listed the project goal, sugpested activities, consultants,
gelected resuurceg,wﬁésaiblé ways to organize the seminar, and potential approaches
to evaluation (see Appendix A). A second documer! was the actual sequencing and
scheduling of instructional content, consultant presentations, events, and assess-—
ment which, with some modification, became the general work plan for the seminar

(see Appendix 3).

With the development of specific objectives and the seminar plan established, the
project staff undertook the problem of planning learning outcomes assessment.

Two additional techniques were adapted with reference to the evaluation plan

in the project proposal. These were an Aesgthetic Eve Inventory (& pre and post
test consisting of ten questions) and a series of questions to be used during
interviews with a random sample of participants. A more detailed description

of these

insrruments is presented in the discussion of Phase II.

Such details as the location of the seminar, arranging Eorrunive;sityrcourse
credit, and establishing a small library of papers, jcurnals, and books were
responsibilities assumed by the project staff.

PHASE 11, THE SUMMER SEMINAR

Activity Description and Assessment

The six weeks summer seminar was organized around four inter-related objectives.
The following discussion of seminar activities and assessment is organized into
two parts. The first part deals with objectives one and two, the development and
application of knowledge. The second part deals with objectives three and four,
the implementation of aesthetic education concepts in learning situations.

Activities and Assessment Kelated to Objectives One and Two

Objectives one and two deal with the development and application of knowledge
and are stated as follows:

(1) Tc develop knowledge about the nature and unique characteristics
of aesthetic perception and judgment.

(2) To make application of knowledge about aesthetic perception with serious
and popular works of art in formal and informal environments.

The seminar opened with introductions, discussion of the goal and objectives,

and the scheduled plan for study was distributed to each participant. Respon-
clarification and discussion. Participants were also oriented to various facil-
ities and procedural details related to attendance, use of the library and regis-
tration for six units of credit with California State University at Los Angeles,
Thirty-six participants registered for course credit.

5 34
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During this first meeting, the Aesthetic Eye Inventury was administered to pai-

tlcipants. This test was closely referenced to the theoretical position under-

lying the propram instruction. It consisted of ten questions (see Appendix B).

This test was administered ou the final day of the geminar. Results of this pre
and post assessment are reported on pages 29 through 34,

Seminar Activities

The seminar activities included a variety of consultant and staff presentations
and total and small proup activities. Each day's activity was reported in the
daily log. The frequency of these activities is presented in Table Two.
Table Two
Frequency of Seminar Activities

Seminar Activity Frequency

Consultant Presentations

=
o B

Conceptual [ramework and perceptual approach
Aesthetics in relation to the dance, found objects,
environment, TV commercials, poetry, and jazz

Project Staff Presentations

Historical review of art education

Kits and Caboodles (individualized instructional materials)

Evaluation in aesthetic education

Survey of works of art from various cultures and analysis
of selected works

Administration and Aesth=tic Education (panel) 1

bt et

Other Total Group Activities

Video tape of a children's dance program
Watts Towers and artist studic visitation
Practice in analysis of art works by aesthetic properties
Individual participants demonstration of analysis of
a work of art
Sharing resource materials
Demonstration of improvisational tour by participant,
Los Angeles County Museum of Art
Artist participants discussing their own works of art
Review discussion of group experience
Developing criteria for the selection of instructional 1
materials for aesthetic education
Commercial exhibit of instructional materials for 1
aesthetic education
Three Times a Day Aestheties 6
Discussion of proposed school/museum project, Downey Museum 1

= Lt i

L n

Small Group Activities

Practice in analysis of works of art
. Developing plans for 1975-76 in job alike groups
E T(j Discussion of questions

[N

-
s o
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Attendance
Attendance during the 29 sessions was relatively stable for a summer seminar.
The attendance mean for the total group was 28 seassions. Table Three presents
the percentage of participants in attendance and the number of sessions.
Table Three
Participants' Attendance Record at Seminar Sessions

Percent L B Number of sessions

42 29
30 28
10 27
4 26
6 25
4 24
4 23

"Three Times a Day" Aesthetics

In planning the seminar, the committee recommended that the break period on each
Friday be designated as an experiment in the practical application of aesthetics
to the selection and arrangement of food. Two members of the planning committee,
who were also participants in the seminar, volunteered to prepare the first
Friday event. The element of surprise was a prt of the event. Seminar partici-
pants were not informed of the details other than to observe an item titled

"3x A Day" listed on the Friday schedule.

The first event involved a sensory experlence with all types of natural foods,
i.e., raisins, nuts, seeds, along with a variety of very small crackers. Each
type of food was in paper bag containers arranged on a large table. Participants
were very enthused in their responses and many comments were made regarding the
impact of this experience in helping them to recognize a practical and imaginative
way of exploring sensory properties. In the weeks that followed, this experience
became increasingly more imaginative utilizing the properties system as a guide
for the arrangement of food and environment as well as an opportunity for study.
For example, on Friday of the fifth week a group of participants engaged the
small office Gallery as a setting for their arrangements of foods. They arranged
foods to form sculptures, still lifes, and happenings. Three Times a D1y became
a gallery experience. 1In a very real sense, it was a potent indicator of par-
ticipants' growth and was recognized by the project staff as one type of unobtru-
sive assessment measure.

Participants

ked to rate, on a five point
they experienced during
presented on Table Four.

At the conclusion of the seminar, participants were a
scale, their reactions to each of the major activitie
q
f= 3

the six-weeks session. A summary of these ratings i

5
=1
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Table Four
Participants' Mean Ratings of Summer Seminar Activities
Activities _ _ 3 N Mean Rating
Consultants' Presentations
Historical Review of Art LEducation 49 4,18
Aesthetics and the Dance 47 4.49
Aesthetics and Found Objects 45 2.82
Aesthetics and the Environment 49 4.39
Kits and Caboodles 46 3.78
Aesthetics and TV Commercials 44 4.11
Aesthetics and Poetry 46 2.98
Evaluation in Aesthetic Education 45 3.69
Aegsthetics and Jazz 48 4.75
Survey and Analysis of Works of Art from 48 4.69
Various Cultures
Administration and Aesthetic Education (panel) 45 3.27
Dr. Broudy: Presentations and Discussions
The Import of Aesthetic Education 47 4.38
Nature of Aesthetic Experience 46 4.48
Characteristics of Aesthetic Perception 46 4,59
Sensory, Formal, Technical, and Expressive Properties 46 4.43
Analysis of Works of Art Using Slides 47 4,02
Analysis of Selections from Music 47 3.60
Aesthetic Properties, Parker Article 48 3.92
Criticism, Greene Article 49 3.80
Seminar Artist Sessions 45 4,00
Language Categories and Aesthetic Analysis 39 3.77
Commercial Use of Aesthetic Images in Media 47 3.89
Review and Question Sessions 42 3.83
Other Total Group Activities
Opening Day Orientation to Seminar b4 3.37
Video Tape of the Dance 44 4.07
Visiting Watts Towers and Artist's Studio 46 3.93
An Experience with Music and an Art Medium 40 4.00
Analysis of Aesthetic Properties Using 47 3.83
Everyday Objects
Demonstration of Analysis of a Work of Art 48 3.77
by Seminar Participants
Sharing Resource Materials 49 4.16
Viewing and Critiquing "The Invitation" 44 3.05
Multi-Media Presentation 39 4.77
Improvisational Tour, Los Angeles County Museum of Art 45 4,67
Developing Criteria for the Selection of Instructional 46 3.17

Materials for Aesthetic Education
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Table Four, cont.

Activities =~ = . o . N Mean Rating

Other Total Group Activities, cont.

Commercial Exhibit of Instructional Materials 44 2.93
for Aesthetic Education

Sharing of Plans for 1975-76 40 3.23

Three Times a Day Aesthetics 47 4.51

School Proposal, Downey Museum 42 3.40

Small Group Activities

Practice iIn Analysis of Works nf Art 47 3.62
Developing Plans for 1975-76 in Job Alike Groups 46 3.39

Auxiliary Activities

Library Collection, Books and Papers 46 4.17

Distribution of Individual Copies of Papers 48 4.54
Organization

Site for Seminar 47 3.72

Pacing of Consultants and Group Activities 43 3.81

The mean rating for all seminar activities was 3.92

There was also space on this rating form for participants to make comments. The
range of participants' responses was broad and reflected considerable candidness.
A summary of these comments may be found in Appendix B.

A random sample of fifteen participants were interviewed during the second and
fourth week of the seminar by a member of the project staff or by one of two
participants who were members of the planning committee. Participants' reactions
to specific questions were recorded and utilized by the project staff as a product
of in-process evaluation. The results of these interviews could be immediately
incorporated into the program activities in those situations that were pertinent.
Interview questions for both sessions may be found in Appendix B.

The project staff met on each Friday, following the seminar session, to critiqua
the activities of the week and utilize such information as participants' responses
to interviews as a basis for alt-ring or modifying the program schedule for the
next week,

Participants' responses revealec an awareness to some of the problems that con-
front teachers, particularly those in school situations, in developing aesthetic
education curriculum and achieving administrative approval. The following res-
ponses from the first interview are illustrative of these problems:
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What do you expect from the seminar?

"Concrete directions toward developing ideas."
'"Methods of classroom implementation."
”hynLhLaiZlﬂé aesthetic education into the total curr. culum.”
"Aesthetic voeabulary."
“"Development of (1) philosophy which might lead to curriculum develop-
ment or lead to an application of aesthetics to curriculum."
"Justification of aesthetic programs for dealing with administrators.

Further study of the responses suggested some common needs and problems that were
expressed in a number of ways by interviewees. Such questions or statements as
"What do we mean by beauty?",'What is the meaning of art or aesthetics?",

requests for "further definition of a:sthetics,” and "aesthetic vocabulary for
teachers related to each area of the arts: dance, music, art, poetry...'" suggested
the need for pinpointing basic ideas that are embodied in general concepts of
aesthetics.

Interviewees suggested viewing real situations, talking with artists, taking trips
to private collections, museums or galleries and talking with rrltlcg Even
though these types of learning opportunities were planned in the schedule, the
request for these types of activities was reiterated.

One interesting factor observed by the staff was a cohesiveness among participants
that developed early in the seminar., This idea was verbalized in the first inter-
view. Responses to the following question are illustrative:

What purpose will you serve to the seminar?

"Sharing of experiences."
"Gain from each other."
"Development and interchange in agencies, recreation centers, schools."

The problem of helping participants move from responding to a work of art on an
emotional level to the use of a perceptual approach based upon aesthetics was

not an easy transition. There were reservations expressed that reflected concern
over making responses to art an intellectual endeavor. An interview question was
used in the fourth week to sample the level of participants' thinking about the
conceptual framework and perceptual approach. The question and a sampling of
responses provided the following information:

What do you now understand about aesthetics?

There has to be a separation between the properties and the emotional
level. Until you go through it you can't understand the properties.
If you understand the properties, the feeling level doesn't matter.
You'll understand what you are looking at. You can at least deal with
it rather than say I don't like it and walk away.

Aesthetics has to do with the analyzing of an art product. The aes-
thetics are those properties that attract our attention as the sensory,
hold our interest and are the basis of the expression in art work. And
most of all, aesthetic appreciation is open to everyone!
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In the past, I emphasized the "historical;" from now on the perceptual
aspects of art willl be part of my approach. My experiences as a docent
at the Huntington included some concern for the sensory but mostly in
terms of feelings, not in relaticn to shapes and textures.

Thus far this seminar has not added much to my understanding of aes-
thetics. Even though it has been interesting. In fact, right now we

need some models. We haven't had even one! The seminar will be a failure
if they don't give people something to follow so that they will feel
secure enough to at least try the aesthetic approach. If they don't

feel secure they for sure will not even try implementation.

I first thought that "I like" - "don't 1like" was a satisfactory response.
Now I can make judgments based upon criteria, not just personal pre-
ferences. I am seeing things that I hadn't seen before.

I am aware of various categories of aesthetic perception; I am com-
fortable with sensory properties, less sure about formal properties.

Responses from the second interviewing session revealed a perceptive focus on
ways the seminar was meeting the purposes and expectations of the participants.
The question and a sample of responses revealed the following information.

At this point, what are your conceptions of this seminar?

We need to spend a day putting together some materials we could share
at the district level. The sheet distributed today is great to help
us articulate ideas. (Single sheet with the four properties.)

I think things are thought provoking. It makes me clarify where I'm
at. At times I've felt we're going over it too much but I've also felt

that some people need it.

Criticizing the film is something I did not understand... we should have
had more preparation. How to deal with films needs more clarification
and focus since we ordinarily encounter film much more than paintings.

I still feel somewhat frustrated because I have less background than
most participants; I feel I am lagging behind. When paintings are
analyzed I don't see what others see. Because of my lack of background,
I don't see subtle difference; the significance of a work is not always
clear to me.

One thing that's changed my ideas is dealing with students at the feeling
level. 1In the beginning I felt guilty. Now I see a way to go in moving
them to an advanced level.

It is helping me to take a new look at art and to appreciate it more open
mindedly; to see things not seen before; to better appreciate all forms

of art.

I find trying to draw upon each other's experiences very valuable.

The variety of art forms being encountered is also stimulating.
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Resource Materials

A variety of reading materials were available to participants. Professor Harry
S. Broudy's book titled Enlightened Cherishing was distributed to each participant

as a basic reading source. Six papers on aesthetic education were also dis-
tributed to the group.

A small library collection of selected books and papers was established. Infor-
mation from library records indicated that from a selection of twenty papers and
twenty-three book titles, two hundred seventeen papers and ninety-seven books

were checked out. Fifty-six percent of the participants checked out these materials.

Participants read an average of twelve selections beyond the assigned text and
papers distributed during the seminar.

The Aesthetic Eye Inventory

The Aesthetic Eye Inventory was used to assess objective one. This locally
developed instrument consisted of ten questions. Five questions called for
general responses to questions about aesthetics and five questions called for
specific responses to projected images of art works. The Inventory wes admin-
istered on the first and last days of the six-weeks summer seminar.

Pre and post data was collected on forty-five of the fifty participants. Four
cases were dropped because of incomplete pre and post data. One participant
withdrew on the first day due to difficult driving distances. Another participant
was selected from a waiting list and joined the group on the second day. Pre

test data was not collected on this participant.

A group of six judges, well informed on the theoretical position, rated partici-
pants' responses. Based on a sample of pre and post rating of seven parts of
scoring one question, the intra-rater correlation was .94 (coefficient of con-
cordance), p = .0l (see Appendix B). This result indicates a high agreement among
judges. The descriptive statistics of item scores for the Aesthetic Eye Inventory
are presented on Tables Five through Fourteen. ' -




The Aesthetic Eye Project
Page 29

Table Five
Differences in Participanis' Mean Gain Scores

on the Aesthetic Eye Inventory Test

Question One: Describe what you believe should be the basis for justifying
judgments about works of art.

st
5.0,  Mean D Paired=t

Variable Pre Test Post Te
N Mean §.D.  Mean

Subject 45 .02 .15 .02 .15 =.02 =3.35

.87 .50 47 13.87%%%

]

Sensory 45 .40 6

(o]
[~

Formal 45 .22 .60 50 .38 13.08%%*
Technical 45 .04 .21 .53 .55 49 20.054%%
Expressive 45 .56 .55 .62 .49 07 1.92
Judgment 45 .24 .48 .24 43 TDQ .00

.02 =1.11

Historical 45 .11 .38 .09 .29

Tatal Score 45 1.60 .94 2.96 1.68 1.36 16.73%%%*

Table Six

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Two: What special characteristics make an experience aesthetic?

Variable Pre Test Post Test
N Mean S$.D.  Mean _ §.D.  Mean D_ Paired-t

Subjective- 45 2.31 .87 4.49 1.16 2.18 12.06%%%
Objective

Ambiguous- 45 2.33 1.00 4,31 1.22 1.98 8, 51%%%*
Specific

Sensory 45 .27 .45 .96 ) 1.19 7!é977 12.,69%%%*
Formal 45 .13 .40 .82 .91 .69 17.22%k%
Technical 45 04 .21 .40 .58 .36 13, 14%%%
Expressive 45 .24 48 .84 .48 .60 13, 69%%%

Critical 45 .09 .29 40 .78 t,3l H,0l*%%

L67 | 20.58%%%

()

Total Score 45 .76 1.19  3.42 2.82

Combined it
acore 45 5.40 2.37 12,20  4.48 6.80 32,87%*

=l

Note: #*ap = .
*?\,‘ép =
ﬁ*)ﬁ::p =

ERIC

Aruitoxt provided by Eic:
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Table Seven

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Three: Why do you believe aesthetic education is important?

Variable Pre Test Post Test
N _ _Mean S.D. Mean S.D. Mean D Paired-t

Image 45 .22 1.49 1.11  3.18 .89 5.58%%%
store

Enlightened 45 .89 2.88 3.78  4.90 2.89 11.85%%*
judgments

Imagination 45 .00 .00 .33 1.26 .33 5.95%%k%
expansion

R

Everyday 45 .00 2.48 2.00 2.48 .00 .00
living

improvement

Educational 45 2.67 2.74 1.67 2.38 =1.00 -6,81%%%
rounding

Increase 45 .56 1.59  3.44 2,34 2,89  19.79%wx
aesthetic
perception

Increase 45 .13 .76 1.78 2.42 1.64 14.,07#%%
aegthetic

perception of

works of art

Individual 45 .29 .46 .36 .84 .07 2.18%
development

(self

improvement)

Value 45 .16 .37 .02 .15 -.13 =7 .42%%*%
enhancement

Social 45 .18 .39 .29 .46 .11 4, 36%%%
improvement

Improved 45 .11 .32 .04 .21 .07 ~3.82%%%
communication

Total Score 45 7.20 3.82 14,82 7.47 7.62 22, 5] %%%

***;p = .DD]-
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Table Eight

Differences in Participants' Mean Gain Scores

Question Four: What terms would you use to describe a work of art?

Variable Pre Test Post Test
N Mean S.D. Mean _ S5.D. Mean D Paired-T

Subject 45 .20 .66 -20 .66 .00 ,00

Sensory 45 3.18 4.28 7.27  4.35 4,09 14, 61%%*
Formal 45 1.60 1.94 6.31 4.96 4,71 21, 58%%k%
Technical 45 .49 1.59 .80 1.25 .31 3.59%%%
Expreassive 45 5,38 6.21 4.00 3.69 -1.38 ~4  62%%k
Judgment 45 A1 .32 .56 1.03 44 B.78%%%

Historical 45 1.31 2.00 1.20 1.84 -.11 =.90

Total Score 45 12.29 7.74 20,33 9.54 8.04 18, 22%%%

Note: #*=p = .05 - -
**gp = §
*kk=p = .001

Table Nine

Differences in Particlpants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Flve: Describe what you believe should be the bases for justifying
judgments about works of art,

Variable Pre Test Post Test
N __Mean S§.D. Mean S.D. Mean D Paired-t

Respounse based 45 .00 .00 3.56 4.84 3.56 16.53%%%
upon what

actually exists

in works

4, 13%%%

(%]
b
It
dum
ot
o
o]

Degree of 45 1.89 2.45 2.56
formal
excellence

T

True to it's 45 1.56 2.34 2.00 .48 Jha 2.73%%
genre,

purpose

Significance 45 .56 L1.59 2.67 2.52 2.11 17.49%%%
relative to
other works

Total Secore 45 4.00 4.07 16.78 4, HB 6.78 24 4RKxEE

.05
= .01
i*igp = ,001

Note: *ép'

R

*‘ﬁ’sp

Q |
ERIC 41
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Table Ten

Differences in Participants’ Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question 5ix: Write as many single word responses toc this image as you can.

Variable Pre Test Post Test
N Mean S5.D, Mean __S5.D. Mean D

_Paired-t

Subject 45 1.00 1.75 1.04 2,12 .04 .45

Sensory 45 47 .92 3.91 2.66 3.44 28.96%%%

Formal 45 1.87 1.96 5.27 2.86 3.40 27 .49%%%
Technical 45 .33 .64 .42 .72 .09 1.96

Expressive 45 3.42 2,62 3.98 2.88 .56 3.66%%%
Judgment 45 .07 .33 .00 .00 -.07 =4, 54%%%
Historical 45 .93 .99 .51 .69 ~.42 =9.19%#**

Total Score 45 8.09 3.23 15.31 5.50  7.04  3L.90%kk

Note: *=p = .05
.01
.001

i*ﬁp
***zp

]

Table Eleven

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Seven: Write as many single word responses to this image as you can.

Variable Pre Test Post Test
N Mean S5.D. Mean S.D. Mean D

_Paired-t

Subject - 45 1.27 1.92 1.42 2,45 .16
Sensory 45 .78 1.26 8.76 4.22 7.98
Formal 45 1.16 1.40 2,76 2.12 1.60
Technical 45 .49 .87 .84 1.09 .36
Expressive 45 5.22 3.19 4,56 3.24 ~.67

Judgment 45 .00 .00 .22 .42 .22

Historieal 45 .96 .88 .60 .86 .36

1.72
39, 54%%%
16,37 %k

8.36%%*
=3, 73%k%
11.89%**

-7 . 4B%%%

Total Score 45 9.87 4.37 19.16 7.28

bong

.29

32.65kk*

i
L=y
e

Note: *ép =
*#2@ =
***:P

[
i
=t

il

.001
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Table Twelve

pifferences in Participanta' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Eight: Discuss the relationship between these two images which
reflect thelr expressive character,

Variable Pre Test Post Test
_8.D. Mean D Paired-t

Subject 45 2,60 1.76 2.78 1.96 18.10%%%

1.59 .73 8.23kk%

Mean
4,56

Sensory 45 1.07 1.56 2.93 2.68 1.87 13.71%%k%
Formal 45 .71 1.25 1.44
87

Technical 45 .73 1.16 1.29 .13 2.00%*
Expreassive 45 3.36 2,66 6.24  3.97 2.89 17.28%%%
Judgment 45 .16 .37 .16 47 .00 .00

Historical 45 .49 .87 .44 .81 -.04 =1,05

Total Score 45 9.11 3.92 16.64 4.86 7.53 51.47%%%

Note: *wp = .05
*hmp = 01
*hk=p = 001

Table Thirteen

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Nime: Describe your positions to the object presented in this slide.

Variable Pre Test Poat Test
N ___Mean S.D. Mean 5.D.  Mean D Paired-t

Subject 45 .02 .15 .93 1.21 .91 16,78%%%

Sensory 45 ) .69 3.76 2.62 3.31 28.94%*%

Formal 45  1.13 1.25 3.27 1.50 2.13 29.16%%%

Technical 45 .13 .34 .51 1.04 .38 7.50%%%

[

Expressive 45 2.11 1.76 4,73 3.01 .62 17.89#%%%

Jud gment 45 .84 1.02 .67 1.31 -.18 =2,.46%

Historical 45 .78 1.13 47 .81 .31 ~5,20%k%

39, 80%%%

Total Score 45 5.47 2.63 14.31  4.78 8.84

Note: #*=p = .05 o
*igp .01
#**ﬁp = ,001
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Table Fourteen

Differences in Participants' Mean Gain Scores
on the Aesthetic Eye Inventory Test

Question Ten: Choose one image which you think is best and give your reason.

Variable Pre Test Post Test

N Mean S5.D. Mean 5.D. Mean D Paired-t

Subjective- 45 1.93 1.16 4.38 .72 2.44 13.08%%%
Objective

Ambiguous- 45 2,42 1,10 4.91 .29 2,49 15.47%%%
Specific

Sensory 45 1,18 1.13 2.67 1.67 Wﬁilég 717-é1;*;
Formal 45 .64 .83 2.29 1.50 1.64 24 ,03%%%
Technical 45 .02 .15 .24 .57 .22 B, 35%%%
Expressive 45  1.07 .96 2.09 1.62 1.02 14, 23%%%

Critical 45 .33 .60 .42 .58 .09 2.62%

Total Score 45  3.24 1.91 7.71  3.19 4.47 32, 80%*%*
Combined Score 45 7.60 3.53 17.00 3.64 9.40 51.90 #**

= .05
- .01
.001

Note: k=p

-+
x.
i
-
oo

Analysis of these findings is presented in Chapter Four,
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Activities and Assessment Related to Objectives Three and Four

Project objectives three and four centered upon the implementation of aesthetic
education concepts in teaching-learning situations. They are stated as follows:

(3) To develop curriculum, instructional materials and strategies
that can be tested with pupils in various learning situations.

(4) To explore and develop some methods of assessing the attain-
ment of aesthetic perception and judgment.

During the latter part of the seminar each participant began the process of pre-
paring a curriculum utilizing Dr. Broudy's framework and perceptual approach.

The task was difficult for participants because it required the synthesis of ideas
and the sorting of concepts that could be used with specific age levels of child-
ren. Many teachers expressed concerns regarding the ability of their students

to work with the concepts. They wanted more direction or a sample plan that could
be used as a model. The project staff kept reiterating the idea of the teacher
working as an experimentor. Teachers were encouraged to organize curriculum with
a group of objectives and a sequence of ideas to use as beginning points which
could be expanded, modified or changed. They were encouraged to think about
behavioral outcomes in terms of their students rather than as a measure of the
teacher's competency.

Various methods of assessing children's growth were discussed. Possibilities
raised included the use of pre and post tape discussions, video tape, periodic
observations, checklists, simple written tests, and the counting of the occurance
of certain key behaviors.

[=~]

y the end of the seminar, each participant had prepared individual approaches

o curriculum which they could test with children in their specific teaching-
learning situation. Analysis was made of the specific content in the plans sub-
mitted by individuals utilizing eleven components as criteria. Table Fifteen
reports the individual components and the percentage of plans that contained
this information.

rr
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Table Fifteen

Components and Percentages of Their Occurance in Curriculum Plans

__Component - ___N=50 _ Percent
Stated goals and objectives 32 64
Suggested instructional materials 28 56
Suggested possible ideas for assessment 23 46
Suggested activities with no concept reference 18 36
Utilized property systems 16 32

S5ensory '

formal

technical

expressive
Identified possible sequencing of concepts 14 28
with related activities suggested
Considered possible study trips 13 26
Involved activities with teacher committees 12 24
and /or other groups or person
Involved developing a program utilizing 9 18
artists as resources
Developed a new course offering 6 12
Suggested way of integrating aesthetic 4 8

education into other curriculum areas

Activities and Assessment Relating to Objective Five
Objective five, listed below, dealt with documentation of the seminar.

(5) To record the progress of this project as an example of inquiry into
aesthetic education,

The basic record of the progress of the project was maintained as a daily log.
The Daily Log became a record of each day's major activity and activity leader,
attendance, and participants' reactions and questions. In addition, a daily
summary was made by the recorder and an evaluation or interpretive commentary was
entered by the project director (see Appendix B).

The preparation of descriptive aspects of the final report of the Aesthetic Eye
Project is based largely on the documentation provided in the Daily Log.

Documentation of seminar activities was also recorded as black and white photo=
graphs and colored slides. Photographs used in this report were selected from
this documentation.
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PHASE III, CLASSROOM IMPLEMENTATION

Visitation Records

One requirement for participation in this project involved the preparation of a
curriculum plan with ideas for assessment that could be field tested with children.
Each participant began their implementation with children during September 1976.
Implementation was monitored through visitations by the project director and a
staff member. A Visitation Report Form was used to record observations of each
teaching-learning situation. The form contained a section for rating aesthetic
applications in the physical environment, teacher-pupil work with the four
aesthetic property systems, and evidence of assessment (see Appendix c). In
addition, there were sections for reporting discussions with participant, pupils,
administrators, other viewers, and observer's comments.

Arrangements for visitation were made with individual participants. They were
asked to make visitor's appointment with their administrator following the two
hour site visitation. The purpose of this appointment was to talk informally
about the project and to support the efforts of participants to develop an
aesthetic education program in the school.

Sixty percent of the participants were visited. A summary of the visitation
ratings are reported on Table Sixteen.

Table Sixteen

Summary of Monitor Ratings on a Five Point Scale (5.00) of Visitations to
Teaching-Learning Situations

Aesthetic Applications o ) R __N=30 _Mean
(0-5)
Physical Environment
Aesthetic objects on display 3.67
Serious art works exhibited 4.37
Popular art forms displayed 2.53
Student work presented aesthetically 3,50
Self-instruction devices organized aesthetically 2.10
Concern for developing an awareness of:
Sensory properties 4.63
Formal properties 3.03
Technical properties 2.27
Expressive properties 2.87
Concern for assessing pupil growth 2.93

Following each observation, a conference was held with the participant. These
conversations frequently focused on a new awareness of how well the conceptual
framework and perceptual approach of aesthetics worked with children. Some par-
ticipants shared plans for developing ideas with children. Others were seeking
help with plans and/or assessment.

In non-school situations involving agency partlcipants, they described ways they
had incorporated the conceptual framework into their particular teaching situation.

00
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For example, Self Help Graphics was working with artists to integrate ideas into
the curriculum developed for an Art Mobile that serves children in a ghetto
section of Los Angeles City.

/

Further information on the Visitation Record recording conferences with pupils,
administrators, and other viewers indicated that discussions were held with 477%
of the administrators. Other administrators were attending district meetings or
involved in an activity which could not be interrupted. Discussions were held
with non-participant teachers within the building in 7% of the visitations.
Children were interviewed in 237 of the visitations. The discussions with admin-
istrators were, in most cases, very positive. They expressed considerable interest
in helping participants to share their work with the staff. Some indicated that
parents had made positive comments about the values they observed in the program.
Only two administrators expressed primary concern with their academic program

and had little time for observing the participants.

Some members of teaching staffs responded very favorably to the program and indi-
cated an interest in working with the approach developed by the participant.
Discussions with children provided additional clues as to their understanding of
the property systems and their experiences with aesthetic ideas, objects and
materials.

Instructional Materials and Their Use

An important concern of participants in school situations was the availability
of instructional materials. They reported that a very limited number of visual
materials were supplied by school districts. The project staff anticipated this
problem and made a group of these materials available.

The project provided three types of visual materials that children could use for
encounters with works of art. These materials included: type one, museum postcard
reproductions and booklets on the work of individual artists; type two, museum
filmstrips; and type three, folk art objects. During the November workshop,
twenty museum postcard reproductions, twenty booklets and two filmstrips were
distributed to each participant.

In March, a group of ten boxes containing art objects from various cultures was
organized. These were titled "collectables.'" The art objects collected were
predominantly Mexican folk art because there were large numbers of Mexican
American children in many of the implementation sites. The folk art objects
served an additional purpose for children. They were provided to develop and
extend the concept of buffism (learning the role of the serious collector).

Each box of collectables contained roughly twenty objects, two picture booklets
on I're-Columbian art and a teacher's booklet (see Appendix C). The teacher's
booklet described both the purpose of the collectable box and procedures for
reporting information about children's responses to the folk art objects. Tar-~
ticipants checked out the collectable boxes for one mounth and made reports (see
Appendix C).

Time was scheduled in each of three workshop sessions for participants to work on
strategies for using these materials with children. They worked in job alike
groups and were provided with a form to record the following information:

Q
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grade level of children participating in the activity

type of group i.e. total class, small group, learning center
statement of objective

identification of specific instructional material

proposed instructional strategy

possible assessment technique

A compilation of these records was distributed to participants (see Appendix ().

The project provided a fifty dollar allotment to each participant to purchase
instructional materials. Participants used criteria they developed in the seminar
in making their selections. Thirty-four of the fifty participants purchased
materials. Twenty-two participants in this group purchased books with many large
art reproductions. Twelve purchased such materials as additional museum postcard
reproductions, filmstrips, folk art objects and supplies for making visual
materials more durable.

Teachers' Logs

At the first workshop meeting in October, a discussion was held on the need for
documenting the testing of curriculum approaches in practical situations with
children. Participants were asked to maintain a log or record that reported this
development. This request posed some problems with both school and non-school
participants. Classroom teachers raised problems regarding the number of record
keeping tasks they had to maintain for the academic programs. Non-school people
felt that it was difficult because of the number of children they worked with
during the year. Recognizing these problems, the project staff indicated the
importance of this documentation in helping fellow teachers, administrators and

other community agency people to initiate aesthetic education programs. In May,
geventy-two percent of the participants submitted their logs.

Review of the teacher logs provided insight into ways they worked with the property
systems. The various preparations made to initiate or extend learning activities,
observations of children's responses to encounters with works of art, unexpected
occurances that enriched an activity and approaches to assessment. Appendix C
contains selections from teacher logs to illustrate their approaches to implemen=-
tation.

An analysis of parﬁiéipants' logs was made using criteria applied to curriculum
plans developed during the summer seminar. Table Seventeen reports this analysis.
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Table Seventeen

Components and Percentages of Their Occurance in Curriculum Plans

Component - e N=36 _ Percent _
Stated goals and objectives 31 86
Suggested instructional materials 28 78
Suggested possible ideas for assessment 21 58
Suggested activities with no concept reference 12 33
Utilized property systems 31 86

sensory

formal

technical

expressive
TIdentified possible sequencing of concepts 21 58

with related activities suggested

Considered possible study trips 6 16
Involved activities with teacher committees 12 33

and/or other groups or person

Involved developing a program utilizing 1 3
artists as resources

Developed a new course offering 5 14
Suggested way of integrating aesthetic 4 11
education into other curriculum areas

The problem of assessment was given serious consideration by participants. A
selection of participant developed instruments used to assess various dimensions
of the property systems was taken from some of the logs to demonstrate their work
with assessment (see Appendix C).

Reporting Peak Experiences and Use of Property Systems

To gain further insights into the extent to which participants were able to re-
flect upon the effectiveness and/or success of a particular activity that seemed
to further aesthetic learning, they were asked to describe ''peak experiences."

children when every part of the activity fit or complemented learning processes.
It generated spontaneity and perhaps unexpected involvement and outcomes.
Appendix C contains copies of peak experiences. The following are a few examples
of "peak experiences" cited by participants:

At one of the learning centers a viewlex is set up with the filmstrip

"A Walk Through the Los Angeles County Museum.' When we have reading

stations, the children at Station 3 are free to go to the centers, do

reading games or go to the art center, listening center, etc. Three
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children voluntarily got together, turned on the viewlex and proceeded

to discuss the works of art they saw using a pointer to point out dif-
ferent aspects of the palntings, drawings, or sculptures and led the
quegtions. I was sltting at Station 1 teaching a reading lesson and those
children were on the opposite side of the room and were acting totally
independent and were self-motivated to do this. (4th grade teacher)

Whin we were talking about composition, students were asked to relate
composition to music, literature, poetry, dance. Individuals with
special backgrounds and interests explained "how composition is used
in music." This seemed to help many students understand properties in
new ways. (6th grade teacher)

All six art classes of b6th, 7th, and 8th grade students were excited

and interested in the sculpture, and since the exhibit was in the class-—
room, were very aware when pieces were borrowed for other classrooms.
They treated each piece with respect and care, needing very little in-
struction on how to handle the pieces. Many questions and discussions
were generated by the presence of the sculpture. The art students
brought in other students hetwyeen classes to see the sculpture. (7th
and Bth grade art teacher}

Field Trip to Municipal Art Gallery - Great! Class broken up into three
small groups. OQOne group saw slides of shapes and colors in everyday
architecture. One group with the docent through gallery — she had them
drawing shapes and discussing feelings before even going into the gallery.
Other groups at art center with 'hands-on" project. All children par-
ticipated in all three activities. Parents who went commented on value

of trip, and on personal gain for themselves. Great discussion the next
day! (lst-3rd grade teacher)

Total school enviromment was affected by the emphasis placed on aesthetics
at the beginning of the year. Color, form, music, opinions by students,
and appreciation of what student artists have done is quite evident as
you walk through the school. Monthly programs of performing artists in-
cluding the opera, Don Pasquale, jazz group of Are DePew, dance, choral,
instrumental pantomime, puppetry group from the Los Angeles Recreation
Department, as well as the student group from Marshall High School doing
"Charldie Brown" were presented, The school attracted free performances,
paid performances from #.T.A. and ztudent body as well as the Performing
Tree from our district ‘unds. All in all, the level of aesthetic apprec-
jation has inereased iomen. . Ly, (Juilding principal)

The most logical place t« *plement the program was through a complete
revamping of my touring teciviques at the Los Angeles County Museum of Art,
and my desire to spread the knowledge of what 1 learned in the hopes of
turning en others. In my initial comntact with the students (usually high
school age, sometimes junior high) I attempted to make them feel at ease
in the gallery through casual chatter in an informal give—and-take atmos-
phere. 1 emphasized during our first few minntes together that the stu-
dents would see art that they would not necessarily like at first glance,
or possibly at all, and that this feeling would be 0.K. and understandable.
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My desire would be for them to be able to see art without making judgnments
before it was understood. Everyone scemed to give a blg gigh once they
knew they could express their feelings. 1 did provide relevant informatiou
on technique, materials, theoery, and art history but through self-ddscovery
and careful lookling the students were able to glean a good portlon of this
information on theixr own. After the tour was over, I made a special point
of telling the students that this technique i8 somewhat new and in the
bepginning stages of development. 1t seems Lo be a general feeling among
the students and teachers that I toured that participating and concentrating
on vigual aesthetics rather than lecturing were the major highlights of
their experience, mainly because they were made to feel their vicws were
important and necessary to understanding what they were seejing, (Museun
docent)

The property systems perceptual approach which Dr. Broudy developed with parti-
cipants involved the use of a theoretical position as a basis for making practical
curriculum applications in various learning =situations. For many participants,
Lthis way of conceptualizing could not be fully accepted until it was tested with
children. 1In general, participants' criteria for success included such realistic
factors as:

practicality - will the property system and the perceptual approach
work with my class

motivation — will children evidence a sustained interest in
working with this structure so that it becomes
a part of their thinking and feeling

teacher competency — will the plan for curriculum development and
instructional strategies lead to the achieve-
ment of objectives.

After eight months of work with children, this was a critical area to examine.
Participants were asked to assess the structure in two ways. First by listing
ways the structure affected practice in classroem or other learning situations
(number 1 below) and secondly, by listing ways the structure affected practices
in any situation beyond the classroom (number 2 below). The following xesponses
from participants provide significant evidence of their assessment of the use

of the structure in learning situations and with teaching staffs and parents.
Perhaps the strongest factor reflected in these resvonses is the attainment of
teacher competency in working with the structure (see Appendix ().

1) Provided a new concept for dealing with the basics of art. Awakened
me to the wide varieties of material which can be used as a stimulus
in an art room.

Provided a structure for discussion of works of art.

[
Mot

Most important - it helped me to perceive the world much more in depth,
with far greater sensitivity than before, This kind of enrichment has
broadened me, and thus enables me to preject that awareness to others.
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)

1

)

1)

)

1)

2

It has helped me create a preordering of ideas in a sequence that ] have
found extremely beneficial in terms of time and classroom tensiom.

[ feel more secure as a person and a teacher in what T am dolng, and why

I am doing it. Tt is easier to eliminate that which is not relevant

Ln analysis and discusslon regarding prepaxed projects, courses and mastex
reaching!

Lt would not be possible for me to experiemce or even function wilhin
the project without acknowledging the overflow into my personal life,
Inner city teaching demands emotional /intellectual responses as a con~
sultant, this has always overflowed into my home 1ife vlia exhaustion,
tension. The preordering mentioned above (1) has helped me specifically
In this area, plus the reinforcement: of value In zhearts. T do not have
to separate my home and school enviromment in terms of how 1 perceive it.
How 1 react remains the same.

Much more class discussion and critique of visual adds (filmstrips,
reproductions, etc.) and individual projects (during and after com-
pletion).

Greater emphasis on relationships in learnding situations. Greater pre-
Liminary input of '"walking through" the critical as well as tec
aspects of a given project.

Working (very slowly) with members of my department in showing them
approaches to making their classes more verbally and "eritically" oriented.
Showing them possibilities for games, etc.

Have given xeroxed copies of worksheets, imformation. etc., to other

interested teachers met in my graduate cliasses at Cal State, L.A. (one
school absolutely went bananas over the sheet made up by the elementary
school teacher from Alhambra - checklist} ...so bdit by bit it gets out,

The language developed by the workshop has served as a basis for all
learning experiences in kindergarten. Children are now usked t. dascribe
what they see in terms of sensory, expressive, creative properties. They
also compare likeness and dif ferences.

Article in Tnstructor was a great help regarding placing new terms to
learning situations.

Personally, the Aesthetic Eye Project has opened new vistas for enriched
viewing for me and my family. Life has taken on a new and wonderful
scope.

a) This was the first year famous art pictures were discussed in the
classroom on a regular basis. b) Art centers have been used oftener.

¢) Art lessons have been more than just drawing. d) Various ways of pre-
senting the aesthetics have been practiced.

L have been able to use what I've learned for my own daily living. Reborm
aesthetically!
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Participant Workshop Attendance

Attendance for the five workshop sessions held during the school year was
relatively high except for the [ipal meeting in May. Absenteeism among the

school people for this meeting was reported as illuess or the competition of
scheduled acadenic testing programs. Some community agency people reported that
absenteeism was due to competing program responsibilities or personal reasons.
Table Lighteey presents percentages of participanis who attended workshop sassions.

Table Elghteen
Partic lpants' Attendance Record, Five Workshop Sessions

Percentage of Payticipants Numher of Sezusions Attended

26 5
36
20
b
4

Pl

Workshop Assessment

Two assessments vere made of workshops held on scheduled days between October 1975
and May 1976. The first assessment was conducted at the close of the November
workshop. Participants were asked to respond on a five-point scale (5.00 high)
to five items that listed activities for the day. Table Nineteen presents the
activities and the mean for each iten-

Table Nineteen
Participants' Assessment of Workshop, November 14, 1975

Activities e N=33  Mean
(0-5)

1. Developing ways of uftilizing postcard
art reproductions, filmstrips, and
) materials 3.70

2. Three tines a day aesthetics 4,24
3. Sharing site vigitations 2,91
4. Plawmning for Dr. Broudy 3.58

5. Cross-group sharing 3,64

The second assessment was made during the final workshop session in May. Par-
ticipants were asked to rate, on a five—point scale, their reactions to a list
of activitities covering the five meetings. A summary of these ratings (5.00
high) is presented in Table Twenty.
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Table Twenty
Participants' Assessment of Five Workshop Sessions

Actdvities e ___ N=33  Mean
(0-5)

1. Discusslon of plans for reporting 29 2.66
2. Job alike discussion groups 33 3.45

fii

Discusslon with Dr. Broudy 33 4.58

4, Developing strategles for using postcards, 32 3.47
booklets, and collectables

L

Viewing slides 33 4.00

]

o)

Three times a day aesthetics 32 4.25
7. Shaxing of classroom approaches 33 4.12
8. Total group discussion 31 3.65

9, Periodic evaluation 30 3.23

]
‘ [
%]

10, Time for writing responses 30

This rating form also included space for participants to make comments. A
summary of these comments may be found in Appendix C.

The Project Assessment Form

With a view toward studying the project as an inservice model, the Project
Assessment Form was administered to participants during the May 1976 workshop

session. The purpose of this assessment was to gather general reflections and
impressions of project experiences to include the summer seminar, five wotkshop
meetings, implementation in the classroom or other learning situations, effects
heyond implementation, and plans for continued work in the area of aesthetics.
Participants' responses were analyzed and organized into broad categories. The
responses are briefly summarized with a more complete listing of categories and
responses included in Appendix C.

Summer Seminar. The most rreyuently mentioned seminar experiences included

opportunifies to:
work with Dr. Broudy in the development of the structure and aesthetic
perception method and in clarifying conceptions about the nature and
process of aesthetic education.
talk with artists from the flelds of the visual arts, dance and music.

study aesthetic education papers and iustructional materials.

{nvolvement with school and non-school people provided new perspectives and
friends.
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Suggestlons for replleating the seminar include:

Time: Schedule all day sessions and thus reduce the length of the seminar,

Schedule the seminar early in the summer and use four days of each
week for total and small group meetings. Leave the fifth day open
for independent study and development of instructional materials.

Space: Arrange for a work center or lnbor o ory and schedele time for par-
ants to develop instructiconal materials.

ticdp

Establish the library in Cthe aeeting roomw so that participants con
examine reading materials duridng free time.

Consultants: Schedule Dr. Broudy for a week, followed by a week without him
and then have another week with him,

Invalve more consultants from dance, music, drama.

Invite art critics from the community to discuss thelry approach in
critiquing an exhibit or an event,
Job alike groups: Increase time for the exchange of ideas.

Orpgauize these groups with a leader and schedule time for sharing
ideas and instructional strategies.

Provide more time for Dr. Broudy to censult with these groups.

Specific activities: Introduce the discussion of aesthetics and aesthetic
education earlier in seminar program.

Schedule more group vork on aesthetic perception techmiques.

Increase demonstrations on workimg with the struzture and perceptual
approach.

Include workshop sessions to develop instructional materials.
Work on the development of vocabulary.

Relate aegthetic perception to right and left brain research.
Include more study trips.

Provide more direction for implementation.

Increase activities involving participation and decrease lectures,
Statements regarding weakness or least successful aspects of the seminar included:

Vigits to various places where art {s made,
Spoon feeding of how to describe the aesthetic properties in a work of art.
Presentation by core particioants.

Large proup meetings.

ERIC

Aruitoxt provided by Eic:



The Avsthetic bee Progoet
Page 47

ment of the five workshops. Analysis of statements on the assessment of
revealed that four activities were most [requently mentioned.

Azgess
the five workshops
They included:

working with Professor Broudy.
sharing ways that individual participants worked with children.
sharing ifdeas and problems in job-alike proups,

Leing together as a group with a common purpose.

Suggestions for repeating a serles of workshops ranged from schedul ing two-day
vorkshops to increased time for work in job-alike and/or small pgroup discussions.
The need for planning a communication system for sharing project information and
materials was frequently mentioned. Critical comments were few and dealt with
frequent and lengthy interactions by individual participants in total and/or
small group discussions. Some comments reflected dissatisfaction with some of
the activities.

Jmpressions of implementation. In response to the request that participants record
thelr Impressions of implementation in the classroom and in other learning gitua=
tions, some participants chose to list classroom activities such as work on
aesthetic perception vocabulary, food tasting, establishing learning centers and
use of the "buff" technique. Other participants focused on student benefits,
awareness of change in teaching role, communication, and other needs. The follow-
ing responses are iliustrative:

Student response: Students gained appreciable more from the art experience
as a result of the exposure to aesthetic perception.
Most successful when children had time enough to explore and investigate
a piece of visual art and translate to their level of development.
Fasier than I thought -- kids so responsive and uninhibited. Group

involvement was consistently high and productive when the total length
of time involved is considered.

Communication: Sharing this experience with high school art teachers and
faculty.
Showing other adults the benefits of aesthetic perception and how to
communicate this enthusiasm and knowledge to others.

Awareness of change in teaching role: It has helped me to firm up my
aesthetic teaching, to give it a more significan® structure, to give
balance - verbal-cognitive meaus of approaching a visual-intuitive
learning process. New ideas for presenting visual ideas to students
including a print center, a book center ... 1 am developing a greater
awareness of how to teach non-verbal students to verbalize aesthetics.

My whole approach to teaching has changed - T analyze more - we approach
discussions more openly - products are more thought out - sens2s more
acute — and my class has grown 100% in their ability to perceive from
a shopping center landscape to a work of art. It's really amazing.

> 1as

el
‘.ﬂ

A whole different approach of sharing and receiving responses in a
room rather than lecture series.

O
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Some needs:; Assistance in evaluating lmplementation into more monitoring
help.
Specific models for continuing with extensions in drama, literature, and
music, and ways to make transitions into these areas.

Effects bevond implementation. Participants responses to effects beyond imple-
mentation include ways they worked with svhaol personnel and/or community groups,
theli work with stucents and recognition of an increase in personal competency.
A sample of these statements presents insights into participants' activities and
levels of self awareness.

Work with school personnel and/or comnunity: Two teachers have aesthetic
learning centers and approaches due to a faculty presentation I made
in FPebruary. Our district is having a workshop next year on aesthetics.

We have met yith the City Recreation Director and arts and crafts coordi-
nator to brainstorm ideas for coordinating our efforts. All parties
appear to be enthusiastic concerning busing students to the city and
center for exhibits and workshops. This would also involve teachers.

5chool inservice; parent orientation and exposure, school newsletter sent
home to all parents.

Working with students: Getting student to feel that art is natural part of
life, mot just a picture on the wall.

The approach is working. The feedback from the students is more than
what is expected.

Personal competency: Has affected my whole approach to art education - always
knew these aspects given in art class — never thought of extensive im-
portance as appreciation.

Best personal growth - increased ability to deal with artistic works.

This can be communicated to friends and relatives and seems to have been
most appreciated-

Teachers, librarian and ESL specialists motivated by my workshop on aesth-
etic aducation; use aesthetic education materials in their classrooms.
Librarian has the library bulletin boards decorated with pictures showing
colora, ete. ESL teachers set up a Mexican Museum in their room for Cinco
de Mayo. Principal has invited members of the school Board of Education
and community to visit the museum, many favorable comments from averyone.
I gave a workshop for about ten teachers and T realized hew much I've
grown in my thinking and I was able with the help of the kids to get it
all across — wow! Me not an art major and my participants weren't either
and the feedback good!

A personal satisfaction, worth and knowing. It is not enough to be vague
about what you do, what you know and what you think and feel. Being self
conscious about one's sensibilities is a problem for an artist!

Plans for continued work on aesthetic education. Participants cited extensions of

the project to include furthe: program dev;lapment work with students, teachers,
committees, and the community and a few were unsure because of employment problems.
Examples of these statements include the following:
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Program development: Continue to develop new evaluative materials in acs-

thetiecs, especially in recreation. Develop new aesthetic learning aids.

Continue to develop a visual aesthetic learning center. Carry frhe message
to feeder schools and other high schools in the district.

I plan to continue the aesthetic learning center next year with the same
or new enrichment activities. 1 hope Lo develop aesthetic analysis and
vocabulary in wy Science units and try to experiment with nusic and drama
in an aesthetic structure,

Continue with all of my ideas that I didn't get to do. 1 will be teaching
an aesthetic class this summer to slementary students. T will definately
have aesthetics be a part of my teaching ~ whenever and whatever I teach.
I wish that I could work with teachers =~ sharing with them what I know.

I will be leading a small two=day seminar in my district for one teacher
{rom each school.

I plan to continue and re~do the department curriculum and work on film-
strips that relate to this program for future classroom and teacher use,
There is so much reorganization I want done; I'm just grateful for another
summer coming up.

Continue the incorporation into the disrrict curriculum guilde.

Work with students, teachers and committees: Attemp to implement objectives

not met, such as docents from the high school coming to the middle school
to serve as leaders=-experts. Attempt 0 interest a larger number of
teachers on the value of aesthetic education and how to implement the
teaching of it, To encourage and support district programs and proposals
in this area. To serve on the district steering committee in art education.
I am on our district Fine Arts Curriculom Committee and hope to provide
materials for teachers cthat can direct them towards teaching aesthetics
in the e¢lassroom.

To present an inservice program for teachers grades 4-8 in September to
use our new aesthetic objects (slides, replicas and prints) in all the
classrcoms. (This is sponsored by the assistand superintendent.) T am
now taping cassettes to go with slides of sculpture and prints and ethnic
objects as teacher preparation aids.

Work with community: I am involved in the setting up of an art council in

the city of Beverly Hills for the coming vear. I hope in some way to
bring this in - how I am not quite sure. Although T have already dis-
cussed it with the head of the high school art department.

I want to continue developing gallery ¢r museum education in various forws
by pilot program mainly concerned with the tours - I would like to develop
more ways of reaching out to the public and making the gallery environment
an exciting one to visit. Ideas for expansion so far: more teacher work-
shops to get our techniques back te the classroom; training guides to
relate to visitors on non=tour situation - educators visits on a one-to-
one level; more slide presentations of exhibits and others; develop a con-
nection between activities at workshops and gallery experiences.
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Other plans: T plan to get out of teaching. However, 1f T were to stay, I
would try to work as a part-time resource teacher to provide elementary
teachers with the information I have pained in the project, 1 would
oncourage teachnrs to apply for particlipation in a future project.

I don't know - nothinyg definite as yet.

Participation in Pilot Centers

Another dndication of the extent to which this project proved meaningrul to par~

ticipants was the level of their interest in continued involvement. Participants
were asked to indicate their willingness to have their cl oom serve as a pilet
center during the next year. Nineteen participants agreed to the idea of leading
a pilot center. Nine indicated that, for personal reasons, they could not undeyr-
take this commitment and thirteen were unsure. They felt that more consideration
vag required before making this decision.
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CHAPTER 1V

SUMMARY OF RESULTS, CONCLUSTONS, AND IMPLICATIONS

In reviewing the project, it was apparent that results bhad met the pgoal at a
level beyond Llnitial expectations. There was growth in knowledge of aesthetics
and curricula were devised and implemented. More importantly, an espirit de corps
developed in the group that built an aesthetic education momesntom which wiil coon-
tinue after the project. At the same time, it was evident the gains were made
from a starting point of limited applications regarding the sesthetic perception
technique. The gains were modest in terms of a fully developed understanding of
aesthetics. Yet, making even these modest beginnings a part of every teachers'
repertolre 13 an enormous achievement.

The complexity of the project, coupled with the size of the undertaking, required
the use of many means of assessment. Therefore, each phase will be dealt with
as a subsection, followed by general project conclusions.

PHASE I, PLANNING SESSION

The staff was able to reach agreement with Dr. Broudy about basic insights that
were to be the focus of subsequent work. A general schedule was established,
topics were chosen, consultants selected and general evaluation strategies de-
termined.

Conclusions
° The choice of a particular stance, limiting rhe scope of project objectives
to the aesthetic perception technique with a major focus on the visual arts,

provided specific content that gave definition to the project.

o

The inclusion of representative project participants from wmany learning
situations created an excellent sounding board for ideas about both activities
and content.

The inclusion of community agency representatives gave added dimension to
discussions.

dmplications

<]

The aesthetic perception technique provides an excellent starting point with
generally naive participants.

Further work in the area of aesthetics would require the definintion and
presentation of other stances and their application to all forms of art.

Where possible, planning sessions should include representative project
participants.

Where possible, representatives from community agencies should be included
in planning sessions.
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PHASE 11, SUMMER SEMINAR

Summary of Results: Objective One - To davelop knowledge of the nature of

aesthetic perception and judgment.

A pre-test/post-test comparison of scores on questions one through five in the
Aesthetic Eye Inventory shows gains that indicate the following:

Con

T number of desceriptors of works within the propeviy

an foor
syatems taught in the aesthetic perception technique (with the exception of
technical properties).

eosing use of
&3

A consistent shift of descriptors used from a majority in expressive,
judgmental and historical categories to the full range of property systems.

subjective to an
ve frame ot reference and from the use of ambiguous statements to
property system references in describing works of art,

an increased incidence of arguments in support of aesthetic education based
on the position developed in the project,

an increased number of statements of reasons for justifyving aesthetic judg-
ments consistent with the position developed in the project.

lusions: OQbjective (One

=]

The aesthetic perception training approach is an effecrive vehicle for i.-
creasing the number and range of descriptors of works of art. It can bring
about increased objectivity and specificlity in references to properties of
works of art.

With training and practice, participants <an learn to support arguments for
aesthetic education and justify aesthetic judgments with s.me consigtency
based on an aesthetic perception position.

fmplications: Objective One

The aesthetic perception training position of the project can be used as
the basis for inservice education of school and community agency personnel
that will increase their ability to describe works of art.

Given basic aegthetic perception training and knowledge, schocl and community
agency personnel can present consistent arguments for aesthetic education

based on systems of properties of the works.

Given basic aesthetic perception training, school and community agency
personnel can support aesthetic judgments with some consistency, basiug
them on aesthetic perception concepts.
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Summary of Results: Objective Two ~ To make application of knowledg
aesthetic preception with serious and popular works of art.

A pre-test/post-test comparison of scores on questions one through ten in the
Aesthetic Eye Inventory (responses to works) shows gains that indicate the
following:

an increased number of responses to works of art with significant increases
in each property system category with the exception of the technical
properties.

a consistent shift in attention to different properties, with a change in
focus away from personal response to subject matter and expressive pro-
perties to the full range of properties systems taught in the aesthetic
perception technique.

A review of interview results and visitation reports indicated an increasing
facility and ease in encountering and responding to works of art. Participants
reported both their own feelings of increased security with the use of the
aesthetic perception approach and their confidence in using it with their stu-
dents. Community agency participants reported building aesthetic prop rty
system encounters with art works as an alternative to the more often used his-
toriral information approach.

LI"“

Conclusions: Objective Two

Using the property systems of the aesthetic perception technique, participants

responded to a wider range of properties of works of art.

° With the aesthetic perception technique base, participants responded with
a greater focus on the work rather than their own subjective response.

® With property systems <. a structure, part pants encountered art works
with more ease.
Rl

Using the property systems as a structure, participants taught children to
encounter art works with more confidence,

Implications: Object 1VP Two

® The aesthetic perception training technique can provide a basic structure
increased and improved responses to works of art.

® With practice using the property systems structure, school and ¢community
agency personnel can become comfortable encountering and responding to
unfamiliar works of art.

° The property systems structure can provide an effective basis for teaching
children to encounter and respond knowledgeably to werks of art. Within
non-school settings, for example museums, the properiy systems structure
can function as the basis of an encounter with the aesthetics of art as an
alternative to the often used historical approach.
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Summary of Results: Objective Three - To develop aesthetic perception curri~ulum,
inastructional materials and strategles for use with children.

Plans for implementation, preparation of instructional materials, and visitation
reports indicated the following:

All participants (100%) prepared plans for implementation of aesthetic
perception training duving the school year. Seventy percent of the par-
ticipants purchased materials for use in learning situations. Visitation

reports and participant reporting indicate that all participants used their

training in some way during the year. Seventy-two percent submittad cur-

ricula in May. Curricula ranged from fully delineated plans for a program
to listing of activities that were more loosely tied to specific aesthetic
perceptions outcome.

(4

1

Forty-four percent of participanis prepared instructional materials. These
runged from art learning centers and games for children tu questionnaires
for gallery and museum participants. Twenty percent of participants used
the collectable boxes with children and an analysis of responses indicates
that a majority found the u#fe of actual objects as a particularly effective
way to have children encounter art works.

Visitation reports and participants reporting indicate that the aesthetic
perception training formed the basis for techniques taught to children.

Conclusions: Objective Three

® The development of plans based on an aesthetic p2rception approach, the
preparation of curricula and materials proved to be one effective way of
initiating implementation of aesthetic education in both school and community

agency settings.

The range of participant expertise, their development duiing a program, and
the teaching settings to which they return resulted in a range of instruc-
tional materials and degrzes of implementation.

The property systems and the aesthetic perception technique were adopted as
a structure for developing aesthetic aducation curricula, materials, and
teaching strategies.

The provision of art objects and reproductions for participants to use

both individually and in the collectable boxes made the important task of
encountering works of art more easily accessible to children.

=]

School and community agency personnel, given training and practice can plan
and implement aesthetic education programs based on an aesthetic perception
approach. While there will be variations in interpretation, the structure,
when adopted, does provide a basis for work with children that can be used
with confidence.

ERIC 6

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

The Aegthetic Eye Project
Page 55

® Where possible, materials used as the experimental basis of aesthetic

perc stion training should include three dimensional reproductions and/or
real art works.

° Provisions should be made for providing materials to be used in the pre-

paration for and during implementation,

Summary of Results: Objective Four ~ To explore and develop methods of assessing

the attainment of aesthetic perception and judgment.

The pre—test/post-test comparison scores in questions one through ten in the
Aesthetic Eye Inventory, staff observations, and log of project activities,

unobtrusive measures, participant reporting, and visitation records indicate
the following:

1 ﬂ

The Aesthetic Eye Inventory was one way of assessing the attainment of know-
ledge of aesthetic dimensions of works of art and its application. The
systems taught were acquired and used when discussing art works. Both the
time required for administration (30 min,) and the scoring were feasible
ziven the time and resources available.

Staff observations and recording of project activities im a log provided
evidence that confirmed the results of this inventory., TFor example,
Professor Broudy, when he returned in January 1976, commented on the increased
incidence of aesthetic perception vocabulary in the conversations of project
participants.

Unobtrusive measures, the checking out of library materials. .d the visual
records of three-times—a-day aesthetics activities provided further evidence
that project participants had acquired and were using aesthetic perception
techniques.

Fifty-six percent of participants checked out library materials and read an
average of twelve selections beyond the assigned text and papers distributed
during the seminar.

A review of three-times-a-day visual record revealed an increasingly more
orgarn.zed and aesthetically appealing presentation of these activities.

Participants' reporting an< visitation records provide evidence of effective
participant asscssment instruments based on the Aesthetic Eve Inventory.
These ranpe from forwal written responses by teenaged students to the
anulveis of tape racorded conversations with younger ct Simple counts
of resvonses Falling within the categories of the aeuihetic pzicenticu tech-
niques racte v participants revealed an incvease oi the use oi "in property
systems Y. - .ti-dren taught using this approach.

onclusions: ObL octive Four

? Assessment instrumenits using propecev systeas and  Lnerer

e ponses within

catepories did provide an adequate ussessment of raeraosed assthetic per-

ception and judgment sithin fea=itle Ll Limifs.
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° While time consuming, visitations and imterviews confirmed the acquisition
of the aesthetic perception technique and its application both in encoun-
tering works of art and in teaching.

® Use of library resources indicated that many participants moved beyond
simple perception beginnings to a more sophisticated understanding of
aesthetic encounters.

° Increasingly sophisticated presentation of three-times-a-day aesthetics
indicated a growth in understanding of aesthetics and in the ability to
apply the knowledge in situations beyond the encounters in the project.

a

Given the aesthetic perception categories as a structure and the Aesthetic
Eye Inventory as a model, school and community agency personnel were able
to devise simple assessment instruments. They found these useful tools
within their implementation settings.

Implications: Objective Four

° The Aesthetic Eve Inventory should be used and further refined as an
instrument for assessing the attainment of aesthetic perception and
judgment.

o

Where feasible, visitation and interviews should be used to augment formal
assessment procedures to provide anecdotal evidence of increasing knowledge.

Application of aesthetic knnwledge and training In the area of food
preparation and presentation provides an excellent vehicle for building
group interaction while providing opportunities for expression. The
recording of such activities visually can provide evidence of growing
sophistication that is a powerful presentatlion.

School and community agency personnel beginning aesthetic education should
be encouraged to devise and use simple assessment instruments to record
increases in aesthetic responses.

Summary of Results: Obijective Five - To record the progress of this project.

A daily log of project activities was written for every seminar session. It
provides a reference for activities in relation to one another and a store of
impressions that are often difficult to recall.

Visual records, photographs taken throughout the course of the project, provided
evidence of growth that was of a kind that may be overlooked or not easily des-
cribed in written materials.

Forms were prepared and filled out by participants that record project activities
and results in several areas:

plans for implementation
implementation activities

use of instructional nmaterials
spin-offs from the project
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effects of the project beyond the
immediate implementation

peak experiences for children resulting
from project implementation

use of and reaction to collectables

visitations

Records were kept of participant attendance, use of library materials, and
visitations.

Conclusions: Objective Five

a

L]

while the organization, preparation, and malmrenance of documentation was
often a difficult and time consuming task, it provided invaluable resources
for project reporting and further work in the area of aesthetic education.

Participant reaction to the request for decumenvation was often a complaint,
They were not used to a requirement that (mpissaions be documented.

While difficult to prepare, the anecdotal ripw1n of aspects of the progran
and its implementation provided valuable evi<: i0e of participant grruch and
effective implementation.

Cumulative data assembled from the simpie recerds of aspacts like sttendance
was a useful tocl in making inferences about the effect of training as In
was traced to implementation.

Implications: Objective Five

a9

<]

[}

Where feasible, logs of events and anecdotal recoxds of project events should
be maintained.

simple records such as frequency of activities and attendance should be
maintained as a basis for cumulative records for project effects.

Provision for administrative tine required to maintain and analyze records
should be included in funding applications.

PHASE 11I, CLASSROOM IMPLEMENTATION

Summary of Results: Objective One - To assist participants in using aesthetic

perception based curricula and evaluate the effectiveness of project implemen-
tation.

Visitation records and implementation documents indicate the following:

Review of records of visitations made to sixty percont of the participants,
reports of implementation made by seventy-two percent of the participants,
and review of the documents recording implementation events indicate that
the project affected the work of every participant. There was a range of
use from the adoption of the structure as a check on children's responses
to the development of aesthetdec learning centers,
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Analysis of visitation records indicate that during implementation par—-
ticipants displayed serious works of art, presented their students' works
aegthetically and arranged for students to encounter works of art. When '
activities were obsexrved, the focus was most often directed toward sensory
properties of works as a starting point. A range of assessment was evident
from checklists of participants' imperssions to sophisticated pre—test/post-—
test designs. ' '

Conclusions: Objective Oue

[+]

While there was a range of implementation applications, the program did
result in the aesthetic perception approach being used by the participants.
There were indicatioms that the use would continue after the project was
completed.

° Aesthetic perception training did increase the use of serious art works
as a part of the teaching repetoire of project participants.

® School and community agency personnel can become more aware of theasthetic
dimensions of the environment they prepare for students and their responses
to student work.

L]

The property systems provide useful categories for talking with children
abcut art. The usual starting point appeared to be sensory properties.

° A range of assessment activities were undertaken from those relying cn par-
ticipant judgment to controlled pre-test/post-test.

Implications: Objective One

° School and community agency personnel should be encouraged to acquire and

use art works as a resource for teaching. Given the basis of an approach,
they will use such materials.

° School and community agency personnel should be asked to comsider aesthetic
dimersions of their approach as a part of aesthetic education training.
Such materials should be considered in the development of their activities.

Y A continuing contact and visitation program should be a part of the imple-
mentation of aesthetic education projects to ensure support and reinforce-
ment of participant use of the aesthetic perception approach.

° Farther training and program development should be undertaken wich project
participants to move thenm beyond the initial focus nn sensory properties.

Implementation phases of a project should include an emphasis on Aassessment
techniques to be used by participants as a way of providing evidence of
children's growth.

Summary of Results: Objective Two - To conduct five ingervice workshops to

extend aesthet{c education development.

N
Assessnent records, staff assessment of workshops and attendance records indicate
the following:
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Analysis of participants' assessment of and reaction to the workshops

indicated that these were a valuable part of the implementation phase. The
opportunity to discuss their developing understanding of aesthetic perception
and their implementation with Dr. Broudy was the most valued part of the work-
~hops. The participants also indicated that the sharing with others provided
encouragement and new ideas that helped to extend their individual applications
of the approach.

kind of center of "hope'" that helped participants carry out implementation

in circumstances that were difficult at times.

Some participantr veported difficulty in attending workshop sessions because
they were bugy sweet uig demands made by other curricular areas.

o

]

a

Opportunities to mzet during the year and participante im workshop activities
provided encouragement and reinforcement for participants during implemen-
tation.

Because the arts are often givun relatively low priority in many schools and
the circumstances where implemen'.’ M was to take place were difficult,
participants needed the suppoir ¢ tliey received from each other.

Instituriconal constraints and other variables beyond the project sometimes
tended to impose limits on the extent of dimplementations.

Implications: Cbjective Two

]

Implementation of aesthetic ~.iucation programs should include regular meetings
of the participants to -~ 1 1< participant attendance for the exchange of ideas
whenever possible. For example, schoocls and museums should be asked to release
participants to attend all neetings.

Provisions should be made for participants to discuss their implementation
with project staff and they should be given ample opportunity to ''show case"
their efforts, receiving recognition for their work.

Some provision should be made for an "idea: center,' some place where there is

an opportunity for the participants to expetvience the remeval and hope that

secrsa S0 lmportant.

During a long range implementation, some form of communication of shared ideas
supgestions among (for example a newsletter should be planned and made

1

ALSTHETIC [YE PARTICIPAMT PROFILE

A profile of project activities, and activity results summarized for each partici-
pant, was prepared as an aid to overall evaluation (see Appendix D. The profile
includes:

Records of participation in various project activities-
Records of the development of curriculum plans.

T4



The Aesthetic Eye Prnject
Page 60

Descriptions of collections of curriculum resources.

Records of visitations.

Records of peak experiences.

Records of participants volunteering to demonstrate application of
project techniques,

Summaries of assessment results.

Summaries of unobtrusive measures.

The project staff used the profile in drawing overall conclusions and making
recommendations for.further development of the Aesthetic Eye Program in the
Los Angeles County.

Summary of Results: Participant Profile

Review of the profile shows a range of involvement, results, and utilization
which appears to have moved the participants from apparently simple fulfillment
of requirements to a major commitment to aesthetic education.

The review also revealed little clustering of measures in a way that would allow
for conclusions and implications by subgroups withim the study i.e., classroom
teachers and community agercy people. There are no appareut results that can be
used to describe subgroup differences.

A comparison was nade ¢ the Aesthetic Eye Inventory gain scores for each indi-
vidual with a grovp mean by question to determine grouping or trends within the
results:

Question #1 - kasis for justifying judgments absut modes of art. Trends
indicate gemeraliv weak development for both group and individuals.

Question #2 - Special char~ctiristics ot aesthetic experience. Tendency
indicated strong development for bo.h the group and individuals.

Question #3 - Importance of aesthetic education. Tendency indicated strong
development for both group and individuals.

Questi~n ##4 - Terms used to describe works of art. Tendency for the total
group was less positive than that for individuals.

Question {/5 - Basis for justifying judgments. Comparisons reveal two groups,
one showing improvement in justifying judgments while the second evidenced
little change in gain scores. In neither group was there a majority within
the group.

Question #/6 - One yord responses to a painting. Tendencies iudicated some
growth for individuals while the maijority of the group did not make major gains.

Question #7 - One word responsrs to ethnic sculpture. Tendencics were strong
indicating growth for both the -oup and individuals.

Question #8 - Comparison of two reproductions of paintings., Comparisons
reveal two groups, one showing improvement making comparisons while the other
evidenced little growth,
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Question #9 - Reactions to photograph of architectural structure. Strgﬁgegt
tendency for growth for both individuals and the group in responding to an
aesthetdic image.

Question #10 — Selection of an image and reasons for choice. Tendency in-
dicates strong development for bothgroups and individuals. 1In neither group

was there a majority within the group.

Conclusions: Participant Profile

° Project participation and utilization appears to be positively related to
variables of the degree of perceived need on the part of participants.
<]

There appears to be no correlation between project participation and the
demogrrphic variables used to establish subgroups of participants. The
aesthetic perception approach appeared to be as useful for community agency
personnel as for teachers.

° Understanding of project results will be most meaningful when presented in
terms of individual accomplishment rather than as group data. TFor this reason,
a summary statement for each participant has been added to the profile.

° Conclusions were drawn based on the comparison of individual gain scores with
the group mean by question as follows:

Question #l - Basis for justifying judgments. Gains were made in the use
of the aesthetic property systems. However, the inclusion of the per-
ceptual focus with judgments was less in evidence.

Question #2 - Special characteristics of aesthetic experience. Gains
indicated that property systems will be used as a structure by parti-
cipants as a way of describing aesthetic experience more objectively

and specifically.

Question #3 - Importance of aesthetic education. Gains indicated that
participants acquired arguments in support of aesthetic education that
were imbedded in the process of learning to use the aesthetic perception
technique.

Question #4 - Terms used to describe a work of art. School and community
agency personnel can make significant increases in their aesthetic
vocabulary through aesthetic perception training. However, results
indicate that many participants started with little aesthetic vocabulary
base and more training should be given.

Question #5 - Basis for justifying judgments. The grouping of results
reflects the differences in participant sophistication prior to the
aesthetic eye experience.

Question #6 — One word responses to a painting. Initial responses were
largely historical and judgmental and, while there was a gain in numbar
of responses, there was a more significant shift to the use of the
property systems.
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Question #7 = One word responses to ethnic sculpture. Gains indicate a
general increase in ability to respond to a work of art using an aesthetic
properties approach. The focus was given to sensory, formal, and tech-
nical properties as part of the shift away from historical, judgmental,
and expressive responses.

Ouestion #8 — Comparison of two reproductions of paintings. Results
fzlling into two groups. Reflects the difference in participant sophis-
tication prior to the aesthetic eye experience. It appeared that some
participants were to apply their newly acquired skills more readily than
others.

Question #9 — Reactions to photograph of architectural structure. Responses
showed an increase in the technical properties, subject matter, and ex-
pressive properties above those in other questions. The inclusion of

an image of a familiar environmental structure evoked the use of the widest
range of categories. The use of the term reaction seemed to aid in
eliciting this wide range.

Question #10 - Selection of an image and reasons for choice. Gains in-
dicated that participants were able to present their statements of position
with greater objectivity and specificity in discussing works of art,

Implications: FParticipant Profile

O

Participants should be informed of and understand the purposes ol aesthetic
education in ways that would ensure their perception of direct need for project
participation whenever possible.

o

Non-school personnel should be included in project participation because both

school and non- .-hool participants benefit and bring added richnmess to one
another.

ERIC
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Inferences can be made from the comparison of individual gain scores with the
group mean =Y

o

y question as follows:

Question #1 — Basis for justifying judguents about modes of art. As
participants. move from a perceptual focus to one of judgment, some initial
sophistication in the use of the aesthetic perception technique is re-
quired that will be applied within a larger process of developed aesthetic
reaponse.

Question #2 — Special characteristics of aesthetic experience. Results
suggest that school and community agency personnel can learn to approach
aesthetic experience with more objectivity and with greater specificity
after gesthetic perception training.

Question #3 - Importance of aesthetic education. When school and com-
munity agency personnel learn the aesthetic perception approach within a
larger aesthetic educati.n context, they can learn to support aesthetic
education witch objective arguments.
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Question #4 - Terms used to describe works of art. Participants as
individuals acquired more aestheiic vocabulary. However, the average
number of terms used before the training was quite small. While sig-
nificant gains were made, the average number of terms remained relatively
small in comparison to the largest individual improvements.

Question #5 - Basis for justifying judgments. Provisions should be made
for individual differences in level of sophistication in the acquisition
of the aesthetic perception technique,

Question #6 - One word responses toc a painting. School and community
agency people can learn to extend their responses beyond the usual his-
torical response to emphasize aesthetic properties.

Question #7 - One word responses to ethnic sculpture. As participants are
trained to use an aesthetic properties approach, they should learn to work
with these in relation to the full range of property systems.

Question #8 - Comparison of two reproductions of paintings. As participants
acquire the aesthetic perception technique, every opportunity should be
used to have them practice applications in a variety of situations.

Question #9 - Reaction to photograph of architectural structure. As

school and community agency personnel are taught to use the aesthetic per-
ception technique, practice should include in the range of images, familiar
environmental structures (e.g., bridges, buildings, freeway overpasses).
Questions which ask for responses to works of art should be phrased in
terms of 'reactions' as well as "responses' to works.

Question #10 - Selection of an image and reasons for choice. As school
and community agency personnel learn tha aesthetic perception approach,
they should be given practice in making choices and defending them.

° Evaluation of similar projects in the immediate future appears to require
individual rather than group findings. Further study should be made to find
those dimensions that will allow for mowve general conclusions based upon group
data.
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